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Introduction 

Tl1i5 js wlur scl~i~nl's ~ C P W ~  of t 1 t ~ b  r(~s111ts of two hurvep. J ? ~ I ~ ~ Y J Y ~ ~ Y I ! ~  C ~ I ; I : I L ~ / ~  '.g SI*IL(IIII.YI Tl~t' 
Strtrir?~ t s  Spr-rd.. 1!5'1% :u~(l  i 7 l l p . l  nrli?l!l CJI ;r.r~,qo 's Srh 001s: TI] P Il't'orh(~~.s ' ' l i~?~rr .  1997. I'll(* 
Co11sort.i 11it1 011 C ' l~ira~o S ~ I I O ~ I  R(%s(%;irrh : ~ { I I I ~ ~ I I  is1 PIVV~ I I I+*SP > I I Y V P ~ S  to sixtIl. vi;:I1(.11 ;111tl t I I I I L I I  
graclr st.~~rl(?ilt s nllcl c\lt~ulm~t;~rj- aild 11i~l1 scbhool tcac-hcrs during t 11c. spring uf 1 "37, IT] all. 308 
r ~ l r ~ i l t c ~ i ~ i  i~1.y stj~c~c~ls ; I I I ( I  Ii'2 I ~ i ~ l t  st-lioclls i l l  ('1iic.itgo p;irt~c+ipntrlcl wit 1 1  i t  resljclilst. r;~ tc* li~gll t'~io~igll 
t o  rcr.r-ivc a11 imlividual sdlool rrnpulht. 

Tlio 1 1 l i  rpo5ti of  I.l tc> SI I tdv to ro l l~r t  r(-liaI~lv i t ~ f c ~ r ~ ~ i a l , i { ) ~ ~  o i ~  st i ~ ( l ~ ~ t ~ s -  a11d t r*;u;li~rs' vil>ws 
I J ~ '  t.11~ sc.hoo1 rt ivi~.crr ilnrl~t. r.lx~slvo~~~ learlling. 1)nrPrlt i ~ i v r  )lvt~rnc~l~t. srt~ooI ~ov(*r11it11(*t3. i t w l  t lit.' 
prof(*ssion;il wol-k l i f t% of tc~arhtw. Thr rqmrt i:, intrtidr~rl to ahsist yorl in thr  assess~nellt [sf t lie 
st.rrwgt l w  ;tll(l ~i~c;tkrrcx\c.s {IS vom 5c.Irc IOI i ~~l~)rr,v(*iur~l~ t r[f;)~.i h. S{*vc.1-;11 01' I I ~r tll~'ilhlll .( 'S ~'rq)r,l*t(v l 
l~t:r(, ;~r(: <liscrt 1,y ~ * o i ~ ~ ~ s > ~ r ; ~ l  t 11ow ~ ( a l  )art ~ ( 1  i l l  1 O!Lj. MI tliat y t } ~ ~  r a  ii t-uri111art~ r~spo i i s~s  froti1 
L ~ W S P  1w0 S I I I ~ V P ~  a i l~t~i~~is t r i j t  ioits. 

Relationship of Your School Report to  the Schonl Irnpmuemernt Plan: 
Advancing Academic Achievement 

\IiLlIy of' t ht-' ~ (~ l f~s t io i t s  i l l  t l ~ e  leacllr*~ ;-lrl(l htrnl~~tt  srlrvtqs are c l i r ~ r - t  ly rrlrviult t o  t l ~ e  fivrv t~nset~t.i;ll 

~11~)1)orts fi)r st.l~fl~lit Iral-llillg. iiiitiaI11; ~)r.cswtcd in Pr1l11 trln!/s In  . - l ( ~ h ~ p ~ ~ ~ r r ~ c y r f :  Tlpa TIr7.r.r Trcwd 
f ' tnr. t  .vs. SvlJ- A ? r ~ ~ l ~ ~ s i . s  I:rrtAr: ( I I ~ ~ I V  ; ~ ~ i i i l ; { l l l { l  ft-c ,111 kI1t*  CT'S as C'Ftllijr7~1i Fh .s t :  .$f8!1-.4 11111!~.~1.5 (21iirir.) 

Tl 1t1 rurvtAy r (*s~l ts  ;lr<' orga~iized ai'crjr'cli~l~ t.1 I t I IP  fivtl rsstlrit i:rl sul )port s, which :KC i r ~ c . l ~ ~ i l c % J  i11 

I 1~ SIP-4AA: 

This nq~or  t also illc.11 ~c.lr!s srvrrnl nlraslirrs of' s tud~s t~s '  acadc~liic and sorial ;tt,r,i tmlcs autl 
1 wl~aviors. Tllr.st. itttitudr:~ ant1 Lel~aviors rr.pr+~srx~~ t i r  r ipr brt at l t  srlloc>ling otlt r.clnles. i r i  atldit i or i  to 
:I(-atlrmir adiicvr%nlrut,. 

Ilow Your Repart is Organized 

Tllr rrq~clrt is trrpinizatl iut,o twu parrs. 111 Part 1 (pagta ti to 1w1,ge 27).  yon will find t ,e~t  1)rtlfile 
graphs. E:~cli of thesr tc11 profilihs divp1;i.v~ thrct. to six tc~ndlcr or student scales. ( "T" der~otes 
tI;tt il frorri t . 1 1 ~  1 on,c.lic!r hiirvry. 5" I'rt 111 I f I I P  st ~ l d ~ l l t  S I I ~ V P ~ S . )  TEw pt.ofilt!s ovick: a, rIuic.k glini psr! 
of' ~ ( 3 1 1 ~  xr1ir)i~l ar~cl liow i t ,  corrilmrps to  the citywide averaEe arid t,o a ~rn1l11 of su11ools thitt 11ar(a 

t r s l  srvnrrs i l l  tllr snnir rnligc AS yoilrs. 
Fi~r t,his report. WP ('reilt~d five grollps of sc:111)(1Is l~asecl 011 rotn1,iiied rrll;rliu=, auld rn;rt h 

pc*rt.rl~t, :kt. tlr ill)ovv ii;lkional ilorms on the! l"3'36 ITDS, Tlir Iowtwt p o u p  o f  sc.honls is Lc>law 1; 
~ ~ ( ~ r w ~ ~ t , :  t I I P  lbigllwt g r o ~ ~ p  is at or aIsovt~ 50 ~)r!r<*+:~~t:  i I I (~I+(> ;iri3 1 11rv(, grf~tips ill l)ptmwet?~i t li(!s~ (1 >% 
to 2-1.!E'%,. 25Y tu 34.'3'A,. and 35%, tu  -10.9'fi8). Tt!il s1'1~001s r1c1 1101 I l i t ~ ~ l  tm(~5t s~urt's: fur ~IIUYC 
sc.llr,ols tlicrr is tho sitlli1;lr- scl~ijol gir,lq,. 



A I>ulrl arrowlleid shows vour st-hool ili rc:lation t.o st:hools r i t~.widc atld i l l  rrlni ion to scllools 
w i t  11 ~ i ~ r i i l i k i -  TTRS scnrrs. Wy rnlli1)nriuy; to t l lrsr! twr) rt~fc~l.eur.cl F;rtjlrps. yort t.itil t ) t %  ; t l r ~ ~ - t . t . r l  l.0 

1 ~ ~ s s i 1 1 k ~  sr,~~t%z~gt l ts (st-xlrs ~ ~ l l ( ~ r r -  yon st.ol.rl lliglier t 11t111 ot,lit:rs) aud weaklicsscbs (s{:al(:s wItr\rt> y o l ~  

~ ~ ' u I . c  lower tlia11 rjt11t.r~). Yotr that the lrport, inrluclrs four 11cagfit iiv.c:ly rvorclrd srnlcs. In tllvsc~ 
r.;~sr>s. n low st:or.tX irlc*~~tiiic~s ;L strt l~~gt,l~ ittrrl tl lrigll stvorr3 is ii prur1)lrrrl. Tl l~se  rit.~?;;lt,iv(* st.;tles are 
r.l(aitr.ly iclr~it ificd. 

l'hcsc arr tlw b v r )  profilrs: 

m P : ~ I . P ~ I ~  C:o~~il~ii 11lit.y Far( 1iers1iil)s: T~nt-llrr Yi PWS 

Stucltzilt-C(:~itcrt!II Lcasning Clima,tc: St.~i(lt~lt and Trrtdsm- Rcl:tt,it~rs 

t'a~rr, IT llngp 2!1 to pngP 127) choutaiils 11luc:li more detailed inforirl;ition about <!:~(:ll scalp. 
Thert~ arc> two pages for rtrcry sralc. Thcl f i r ~  pngr (011 r , l ~ c >  1 ~ f t  llnrltl sir l r )  shows 11ow yrjllr. 
r,r:ar-hc*rs ant1 st,ildc~i~t s re*sl,ciriclt~d bo a.11 of' i , l ir  siirvtty (111t~~tioiis t,l~al rrlakr 111, the st:de. The survey 
questions arc1 repl-oducctl < H I  this r'h;~rt using as ~ H I I ( : ~  of the original l a ~ ~ g u n g r  as s p i t c . ~  I)PTIH~~,S.  

tVherr: tvc 1113 ki: 111;s joy dtnr~gns. or rhi~llgr t llr n~c;inilig o f  H cl1lest icnl t'l*ot t I 11 tbg;tl,iv~-' t.0 ~)c)sitiv~, 
t , l l ~  I I('W wo1'(1i11:: is H I H I . ~ M I  with l~ra(-krts. Tllr hrtt,<+hcrl bar sho~vrfy responses from v o ~ w  schaoI: t hr 
diamuild svml,ol iuclicn t cs t hr  cil,vwicl~ avcrngc I-rspol 1st 

T11~ hnr griq)h Fjrgins xl t r h  t.op wit11 1,ltr survry clltcsbirbll with the fi9wpst pusitivtb resporksPs 
f . i  t ywitltk. (Ti'ou C ~ T I  t hirlk nf this as t.Ilci qtlcstian in t b b  st:alc! that, is most clific111t tcj t?~ldorsr.) Tlir 
cl~lcst~jot~ :it t lip 1)0t t.cm of t,lio gmpll has t hs rriost posit ivr rrsl)ol~st.s t1)r 1111~stioll that is easiest. 
I,o ~~lirlorsr) ; t,llose i11 ljett weell are in orrler. Thp spiicing bctween iluesr inus rrArct,s t. l ~ r *  ra1;ttivr 
diffflenc~ in ~,ositivr respnllscs: that, is. cjursti~lls t,llat twil~t' I ) ~ I I I ( : I I I ~ ~ I  1111 c-10st-l ~ ~ J R P I , I I C ~  f i ~ t  a l ) ~ ~ l t  
the sanw 1cnvc.l t ~ f  ~ w s i  t,ivr resl)r,rlsrs, whereas thosr spacctl further apart diff(!r in t,hc rate of 
1,ositivc res yoilses. 

T hi. s~rtmd pagr (on t.lte right !land sirb) rlisplays t . 1 ~  11~rret1 t r )I' r ~ s l ) o n i l ~ ~ l t h  ill yrmr school 
1v11o fill1 illto t,llree or Sour broad categories ranging fro111 llcgarive to posi(.ivrs. Yolit- st:llool is 
c.llnrted i l l  tllc cent,rr of t hr display. Ou citbcr aitlr of t , l l t a  rt1spotrst3s ~'WIII voltlh SCII~IJI a r . ~  
r .~s l ) (o i s~s  froul t , l ~ ~  lowest aud highest quarter of sd~ools oli this st:alr:. T h ~ s r  arr prnvided to I~clp 
yo11 r(m1parF: tlic pat tc1.11~ OS I - P S I ~ O ~ ~ S ~ S  fro111 ymir ~ t ~ ~ d c r i t , ~  H I I E I  t . ~ ~ , c I ~ t ~ w  to bll( '  ~ ~ ~ f t e r ~ l s  ill s1'1iools 
r ~ i t l r  part ic.~~litrly high or low rpsIjorrsrs. 



Getting the  Most Out of Your Report 

T3r sitre t o  ~-cla(X t,bv st*j~itrate gui(1v rnr -'l-Ir~w to Rrnr.1 l i ~ u r  Rrport." 
R P ~ ; I I I S P  t , l l i s  is s11rl1 a Iuup, ~-cl)r,rt. yju 1nif.y willit. t.0 (livitlta i t  111, i~iicl st~rt,ioils and II;LVP ~ 1 1 ~ ~ 1 1  

jiror1l)s of I ) ( ~ ~ ) j ~ I ( ~  tvi lrk i~ ~g rhrotrgh srpar:~ t . ~  srrtions. This will ~*ctlu(.e t h~ I >nrritli1 I I ~ I  pwlr.ycnir ;t11r1 

will c.lir.cmr;lKl;cl thtnr ~troplc ~ v i t l i  r r ~ r n r ~  ~1)r~c-ialixtvl int tkr(%st nurl rxpc.rtisr t,o focus 0 1 1  tlrcl lli-trth uf' 
I l i t ,  s~~t.\~t'y r.lint ;tih(% tnnst rdrv;tlit t o  t h c r ~ ~ .  

Confidentiality 

TIlc C h ~ l s o r ~ i u r ~ ~  j)l*o~i~ ist.~l s t l t ~ l ( * ~ ~ t s  i i t l ( l  tl:it(.ll('l:li ( * ~ l ~ l l ~ l r t p  r ~ ~ l f i ~ l r ~ ~ t i ; b l i t y .  11:~ S~I+(:SS t,hitt, this 
r.01rtjt.f i s  tllr l,rol)clt-fy of yr,lis school tirid yo11 11avti fill1 c-orltrt~l orvr iv11o vnrl stvl t , l i t >  r-cs~llrs. Tht% 
Chilsort i l i r r  t will 11r )t ~ l j i l l c t a  (-cq)irs ol' t,l i i s  S I * ~ ~ O O ~ ' S  rtlpt~rt ; t ~ d x l ) l r  20 :Lllyr>ntl c!ht . .  1111less tlkr sr.11ool 
c*xplic~it,ly rrt1Irrst.s it.. 

Criteria for Receiving a Report 



Part 1 

Sunlnlary Profiles for Rii1lal.d FiIlnlore ScllooX 



I ~ d m t o m r n s s  
Protile 

~vmw d HnuM Spsm I an Honeworlr Per Week 

1 
i 

1- 
ESSEFmAL SUPPORTS 

gurmq mrulta 



8 School Leadership 

School Leadership Profile 
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Tlie f gure above sliows how vow school compares to a11 participating elementary schools and 
to srhools with similar ITBS scores on the six scales that ineasure tetwhers' perceptions of school 
Icadership. 

Instructional Leadership assesses teachers' percept ions of their principal as an iustnicbional 
leader. Teachers were asked about their principal's leadership wit11 respect ta standards for 
t,cachil~g and learning. com~nunicating a clear vision for the sclloal, and tracking academic: 
progress. In schools with, a high score, tcuch,et.s viet11 th,eir prkn,cipal as uerg involzr~d in 
~:lass~.oorn instruction. thewby able to create and sustain meaningful school imp~uoemeat, 

Inclusive Leadership indicai,es whether teachers view the principal as a facilitative and 
inclusive leader. Teachers were asked about the principal's leadership wit,h respect to parentR 
and rom~liunity involr~ement. creating a sense of community in the school. and coinrnitment 
to  shared decision making. A )I igh scow in.dicates th.c principal support.s sh,aretI decision 
making and broad inuoLtrem,ent. 

Teacher-Principal Trust nleasures the extent ta which teachers feel their principal respects 
and supports them. Teachers were asked if their principal looks out for t h ~  welfare of 
teachers and has confidence in their expertise, and if they respect the principal as an 
educat,or. A high scow means th.ot feach,ers and the principal share a big??, hleael of mutual 
tvust and respect. 
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Teacher Influence measures the extent of teachers' illvolvernent in school decisioli making. 
Teachers registered how much i ~ r  flueiice theg have over sllch matters as stllerting 
instructional materials. setting schoal policy y,daiining in-servirr programs, spending 
discretiol~ary funds! and hiring professional st,aff. A h.i!gh .score indiwtes influenxe both over 
cla.ss~oorn m.attep:s. n71.d major sch,oolwidc  decision.^. such n.s budgets and hiring neur siaj'f, 
~;rnplyirt.g u broad sensp oJ "o~rrn~rship" for school dccisiurls. 

Jaint Problem Solving examines whether ttnchcrs sustaii~ a public dialogue t,o solve problems. 
Teachers reported whether theg used faculty meetings to discuss personal views and 
problenl solving. atirl whetller t,I~err is a good process for makiag decisions. Sch,oals .with a 

hbqh score have good comrnunicaiio~~, among femchers who ~u~ork: together. bo solve problems. 

Program Coherence assesses thc degree to whicli t , e d ~ e r s  feel t h ~  prograrns at their sdhool are 
coordinated wit,h each other and with t h ~  scl~ool's mission. Teachers were asked, for 
example. if the materials in their schools are coilsistel~t both within and across grades. if 
there is sustained attentioil to quality prograrxl, implementat,ion. and if changes at thc scliool 
have helped promote the sdiool's goals for st-udent learning. A h,iyh scov~ on this measure 
meuns a scfiool's programs nw coordi~aeted and consistent with th,e school's goals for student 
learning. ewabling the deqreloprnenf OJ a high qual i fy  core prvgram,. 
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Patent and Community Partnerships: Profile of Teacher Views 
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The figure Elhove sliows how your scl~ool compares to all participating sd~oals and to schools 
with similar ITBS scores 011 the five scales that nieasnre teachers' perceptions of parent 
involvement and their relations with parents and the con~munity. 

Parent Involvement in School measures parent participation and support for the school. 
Teacliers reported hiow aftell parents picked up report cards. attended parent-teacher 
conferences. attended school events. volunteered to help in the classroom, or raised funds for 
the school. Schools with a high score hhnve many parents vlrlto actively raid the  sch,ool. 

Teacher-Parent D u s t  measures the extent to which parents arid teachers support each other 
to improve student lear~ling and feel mut,ual respect. Teachers were asked if they feel they 
are partners with parents in educating children, if they receive p o d  parental support,, if the 
staff works hard to build trust with parents, arid if teachers respect parents. A high smre 
indicates verg supportive  elations among fecachers .sand parentu. 
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Ties to Community examines the extent to whidl teachers interact wit11 the school's 
commnnity. Teachers repart,ed. for example. how oft ell t,hey visited tlie homes of students. 
attended religious or recreational events where st.t~deilts attend, or shopped in the 
co1nmunit;y. A h,?:gh scow means teac11,ep:s are mow involved wi th  the school Z com.munitg and 
thexjore mow a b l ~  l o  plny nn extended role in, student,$ ' lkvcs. 

Use of Community Resources measures t,he extent t.o which t,ead~crs use the local 
cornm~illity as a resoilrce in their teachiug and iu their efforts to understand their st,udents 
l~etter.  Teachers reported how often they brought in guest sprakers from Ihc comrnunit.y, 
consulted with conlmunity memhcrs ta und~rstand their st~ldents better. and used examples 
from the coinrnl~~lity in their. teaching. A high scores rneo,.rl.s greater rise uf th,esc community 
zsources nn,d m,om eflort on, i h ~  part qf teachers t o  ~rnderstlaad theit. aludents' ~uwotsndkr~ys. 

Teacher Outreach t o  Parents measures the school's efforts to work wit,h parents to develop 
c:ornmon goals aild good commiinication. and to ~t~rellgtlieii st~iderlt learning. Teacbers 
~+eport,ed their efforts to understand parents' prohlenis. itlvj be them to visit the classronms. 
swk their input. and generally build trusting relationships. A hi!gh score means teochers 
reach, owf bo par~nts  more qften. 
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Parent and Community Partnerships: Profile of Student Views 
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The figure above shows how your school compares to all part-icjpating schools and to schools 
with similar ITBS scores on the five scales that measure students' perceptions of parent and 
community involvement , 

Parent Support for Student Learning gauges student views of their parents' support for 
their sdiool work. Students were asked about how often their parents (or other adults) 
encourage them to work hard. do their homework. wid take responsibility. A high score 
means strong parental sr~pport.  

Parent Involvement in School rneaures how often parents communicate with school staff arid 
participate in school events. More specifically. students were asked how often their parents 
attended school meetings. phoned or spoke with their teacher or counselor, picked up their 
report card. and volunteered at their school. A h igh  score indica,tes fhat a school has many 
actively involued parents. 

Parent Supervision assesses the extent to which parents make strre they arrive at school an 
time: know where their child is after school. can be reached any time their child needs them. 
and waits for their chiid at home. A h,igh scow means that parents are very accessible and 
maintain, close stipem~ision qf th.eir children.'~ activities. 



Intergenerational Ties indicates liour many friends' parents know students, whetll~r the 
students' ow11 paents know their frientls, and whet her other parents in the neighborhood 
geilerally krww their cllildr~n's friends. A h,iyi-r score indicates strong social t ies in the 
commzarritU among parenfs,  childwn and fh.eir frien~ls, Researdl has sliown that sue11 
"int,crgc~~eratio~ial ties" contrihtltc positively to stucleut learning. 

Human and Social Resources in the Community =sesses whether students trust and rely 
or1 nc?igl~bors a i d  commuuity memtjers and whether they know and care about thein ancl 
each other. Students were asked (for esmple) if adult,s make surP that r:hildren in the 
neighborhood are safe. if they know who t.he local cliildreii me, arld if people in the 
rleighhorlioad can he tnisted. TTI, schools with a high scum. many students have cnmmun.ity 
re.sou.rbces that  upp port them,. 
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Student-Centered Learning Climate: Profile of Student and Teacher Relations 

Press toward LlmHs on KnwvMge d Student-Teacher Classroam How Many 
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This figure above ~ 1 1 0 ~ s  how your sc11001 compares to participating elementary scllools a.nd 
scllools with similar ITBS scores on six scales that measure stndents' and teacllctrs' views of tlrc 
lecarzming climate. 

Press Toward Academic Achievement gauges wllether stude~it~s feel their- teacllers cliallenge 
then1 to read1 high 1crt~c:ls of academic performance. This is a key element in a school 
clirrlate focused on student learni~ig. St,udents were asked if their t,eachers press them to do 
well in school. expect them to cornpl~te thcir homework. and to work hard. The scalp also 
includes questions about teachers praising students' work and willingness to give extra help. 
In schools that scow higl~,, most teachers press all students toward academic achietrern~nt. 

Limits on Students' Capability to Learn assesses teachers' views of the factors that may 
impede students' ~apabilit~ies to learn. Teachers were asked if their students are not capable 
of leaning, cannot work independently, and are not ready for higher order thinking. A h,igh 
scow on this measure indicates th,at tenchers 11ieru their students as havin.9 limited 
capabilities to learn. (Because this is a nt:gativeIy worded scale. a low score is mare desirable 
than a high score.) 
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Knowledge of Students' Culture mpasures teac:hers' efforts t.o better understarrd their 
 student.^. Texl~ers  were asked how nrarly teachers in their school t ,dk with students about 
their lives at home and cultures. and how many teachers are kuowledgea~~lc about issues 
and concerns in the school's community, Schools ulhth a A,igh score have nrany teachers who 
nle mm,m,ifted to I~arning m o r r  abouf their studentsr and the sclr.ool*s community. 

Student-Teacher Trust focuses an the quality of relatiorls het,ween studeilts and teachers. 
Studerits were asked whether they believe teachers can be t~.usted. raw about; them. keep 
their promises. listen to stndents' ideas. and if they feel safe and comf~rt~ablc with their 
t.eacbers. In. high-scoring schvob there is m high, level of core .end corn~munication between 
str~dents nrtd teachers. 

Classroom Personalism gauges whet her students perceive that: their classrooln teachers give 
them individual att,cntion and show persord eorlcerrl for them. St,udents were asked if their 
tracbers know and care about them, notice if they are having trouble in class. and are 
williug to help with academic. and personal problems. A high .score here means strtde~lts 
expevience stmng p:,erson,al support ,/rum sclr.on1 ~taf f '  Academic. achievement is more likely in 
classroon~s that comnl~ine personalisn~ with a strong press toward academic work. 

How Many Teachers Know You by Name? Unlike other scales. this one is cornposed of a 
single qliestjonnaire item: '-Aboltt, how l~larly teachers at this scllool know you by name?'. A 
high score means that m.ost or  all teachers knoollr nran.y students by name. 
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Student-Centered Learning Climate: Profile of Student Views 
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This figure above shows how your scliool compares to  participating ele~nentary schools and 
schools with similar ITBS scores on four additional scales that measure students' views of the 
Iearriing climate. 

Peer Support for Academic Work reveals wh~t,her. prevailing norms among students support 
academic work, Sirnudents reported whether their friends try hard to get g o d  grades. do 
their hoiliework regularly, pay attention in class, and follow school rules, In sch,ool with 
high, scores. studen.ts expem'ence support ,from peers for academic work. As a result. student 
learning is more likely. 

Classroom Behavior asks if their classmates treat each other with respect, work together well. 
and help each other learn: and if other students disrupt clzss, like to put others down. and 
don't care about each ot,her. Tn, high scoring schoo~s. positive behaviors ore pm?~a.lent. and 
fh.e problematic. negative beh,aaiors aae less prevalent. 

Safety reflects the st-udents' sense of personal safety inside and outside the school. and traveling 
to and from school. A high scow m,eans they .feet verg srmfe in all fh.ese areas. 



Incidence of DiscipIinary Action measures how oft.en studcnts get into tro~thle and are 
disciplined. St11dent.s IWSP asked how 111any times they werc serrt to the office, how oft(e11 
their parents wprp cotitacted about. discipline problems. and how oft,cn they bad been 
suspended from sdlool. In schook tuith, hJiyh, scores. students frrgr~ently g p t  iwlo trouble or  

receive di.rciplinary action. (Becalrse this is a negatjvelp worded scale, a low scow is Inore 
desiraljle than a higli score.) 
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Professional Development and Collaboration: Professional Community Profile 
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The profile abovc shows how your school compares t,o all participating elementarv schools m d  
to schools with similw test scores 011 five scales that measure teachers' views of their professional 
conimunity. 

Focus on Student Learning gauges the extent to  wliich teachers feel their school's goals and 
actions arc! focused on improving student learuing. Teachers reported whether the school 
has wcI1-defined learning expectations for all students, sets high st,andards for acdcmic 
performance. and always focuses on what is best for st,udent learning. Schools that share u 
contieparus about their goals and actions for improving studen,! learning score high on. this 
measure. Advand~~g  educatzon for all studen,ls is the renlral concern here. 

Peer Collaboration reflects the extent of a cooperative work ethic a,rnollg staff. Teachers were 
asked aboul the quali t,y of relat,ions among tlie f ~ u l t ~ y .  whether school staff coordinate 
teaddng and learning across grades, and whether they share efforts to design new 
ir~structional programs. Schools where teachers move beyond just cordial relations to  actively 
v~orkirt , .~ together score htgh on $!/,is scale. and can develop deeper un$ersbun,dings of students. 
each other, and their profe,s.sion. 
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Public Classroom Practice exa~niues the extent to which colleagues sharp usef111 i~lformatioi~ 
ahoiit new currictllum nlat,erials. observe or teach in each others' cl.x~srooms. and provide 
meaningful fccdback ou their teacliing. Such practices rerrlove ma.jor organizational harriers 
in scllools that in the past have pr~vcnted teachers from sharing constructive fedhack. A 
high score means t~uchers h a w  open.ed th,eir clas.sroorns to outside s c v ~ ~ t i n y  and h.ave ~uorked 
together to 1 :mpm~~ i~rstructe'on. Th,e?j m,u.y become more aanal?lbica/ ubout their i nd iz~ id~ra l  
and collective eflecticeness. 

Reflective Dialogue reveals how mwh teachers talk wit11 one another about i n ~ t r u c t ~ i o ~ ~  and 
stmudent learning. Tediers reported how often they discuss cnrriculmn and jnstructim! nq 

well as school goals. and how best t,o hcIp students learn aid how to manage their hellavior. 
A h,igh score indicnles th.al teachers ups engaged in. ,frequ~nt conaer.sations 711ith. each, other 
about instr7ict'io~t and ~ tuden , f  learning, helping to build cornm.07~ belieafs al)uut the cond i t ions  

of g o d  schooling. 

Teacher-Teacher Trust measures the extent to which teachers in a sc.hool have open 
comnlmlication with and respect for eadl other. WP asked. for example. whethcr tcachers in 
the srhool respect other t,eacllers who l e d  school improvement efforts. and whether teachers 
trust a11rI rcspt!et ex11 other.  school.^ ruhe7.e teachers h.ave h.ijIa mutual ~.e!iard for enuh oth,er 
score high on this rrreosure. 
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Professional Development and Collaboration: Professional Workplace Profi te 
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This figlire shows haw your school compares to a11 participating elententmy scllools and to  
schools with sirnilar ITBS scores on four scales that measure teachers' views of their professjorlal 
workplace. 

Collective Responsibility focuses oil the cxtmt of a shared commitment among the faculty to 
improve the sdiool so that all stxdents learn. Teach(+rs were asked haw niany colleagues feel 
responsible for students' academic and social development. set high standards of professional 
practice. and take re~ponsibilit~y for schoo1 improvement. A high score means n strony sense 
of shared responsibility among thp facuAty u)h.o help each, oth,e.r. wach high .stu.ndards. 

School Commitment gauges the cxter~t to which teachers feel loyal and corninit-ted to this 
school. Teachers reported whether they look forward to  working in the school, would rather 
work somewhere else. and would recornlnend the stJlool tjo other parents. ,4 high score 
rrienna teachers are deeply cornm.itf ed to  th.el;r wch,ool. 

Innovation indicates whether teachers are continually learriing and seeking new ideas, have a 
"can do" atkitude. and are e~~couragcd to change. A high score means a strong orientation 
to improve among the fumculty. indicating th,eir willingness t o  try new things for th~l sake of 
the i r  students rand t o  be pa& qf an active Icaming or~anbatdon themselves. 



Support for Change assesses the support that teachers sense from their principal and 
colleagues for dlarrge in the scl~ool. Teachers were asked. for example. if tbcir priilcipd 
Pticourages t,l~cni to take risks and try new methods of instruction. and the extent to which 
the whole fac~ilt~v einhraces change. A high scow indicm te.9 a sch.ool-riid~ en,rrironmear t 
s?ipportiue of change. 
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Professional Development and Collaboration: Professional Development Profile 

7 
High 

CMTkwc I 
Stales 

syobcm 

Mean 

Low 

The figure above shows how your school compares to all participating elementary schools and 
to sdloals with similar ITBS scores on three scales that measure teachers' views of their 
professional development. 

Access t o  New Ideas indicates the extent to which t,eachers participate in professional 
development. Teathers reported how often they at tended professional development 
activities organized by their school. the Chicago Public Schools. or t,he Chicago Teachers' 
Union. and participated in a network with teachers outside t,heir school. A high score means 
extensive involvement in pr.qfession.al developmenf .sh.os~in,.q teachers' willingnJess to ch,a.nge 
un.d improve. 

Quality Professional Development aqks a range of questions includirlg whether their 
professional development experiences influenced their teaching practices: helped them 
understand their st,ucleilts better. and provided them opportunities to work witoh colleagues 
and teachers from other schools. Sch.ools where teach,ers rare involved in com.plmhensiue 
proj:ssional development score high on this m.ea.ww. 
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Uncoordinated Professional Development memures whether professio~id development 
topics were followed up on. if teachers had to seek ot~e professional developrnenl with no 
help. and if ~>rofessional development, act ivitiev advocated practices they did not believe. A 
high score indicates un,coo~-dinaf ed professional developrr~enf activities at cs sclmol. (Because 
t,l~is is a negatively worded scale. a lower score is more desirallle than a higli scol*e.) 
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Quality Instructional Program: Student Evaluation Profile 
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This profile shows how your school compares to  all participating sd~ools and to similar schools 
on six scales that offer students' evaluations af their classroom experiences. 

Academic Engagement examines student interest and engagenlent in learning. Students 
responded to items regarding whether t h ~ y  are iriterested in their class and the topics 
studied. They also reportecl whether they work hard t,o do their best. A high SCOW means 
y muter indioiclu,aI engagewt.ent in learning. 

Student Influence in the Classroom foclises on wl~et~her students have an opportunity to 
work with teacl~crs to decide classroom rules and class work. and how often khey can choose 
tl~eir own reading. writing tbopics, and mat11 problems to work on. A high srere indicates an 
envimnm.enf wh,ew: students exercise some ch,oice aljorrt th,eir .ruork: end !eel more 
~espousihili ty for settin,.g ih.e rules the?] follotir. Sue18 climates tend to encourage stronger 
student efforts. 

Support for New Students assesses the amount of support that new students receive from 
adults in the school. New students were asked if a teacher asked about their work at their 
old school. assigned another studelit to help. spent extra time with them, or talked to a 
parent or other adult. Schools with high scores pmvide adult support for new students. 
rnoking the lmrjsition from. one sehoor! fo anoth.er rosier. (Note: About 15 percent of schools 
do not, have resuIts on this scale because they had very few new students completing the 
survey. ) 



Support for Students Following Absences measures whether teachers or other students 
11elped tllern catcli up on work missed after being absent. if they I l l  helliild as a result of 
their absence. and if an wlnlt at scllool inquired about their absence. Sch,ools ~1uit11. high 
sc0v.s n o f i c ~  when, studenfs are abscn.t. and .s?rpporl them to catch up. 

Lack of Support for Failing Students assesses the extent to which  student,^ attribut,~ course 
Eaihlre t.o teachers who do not explain tllii~gs well. do not carp enough. or do not let them 
make up work, and to the fact that tile class was t,oo hard. In  school.^ urdth h.kgh scow.~. 
students d071,?1 ,fwl . ~ u ) ~ j ~ n r t e d  whxn eqenel.i~ncing academmic dificulty. (Bccal~se this is a 
negativelp worded scale, a low score is more desirable t.ha11 a 11ig11 score.) 

Evaluation of Summer School, 1996 captures whether students believe their summer school 
experiellce helped t,l~ern perfbrln better the next year. Students reportcd whether t hev 
redly learned in suulrrler school 2nd whether it helped them perform better. in sdiool. In  
sch,ooE+s witl~, a high score. students ~rierlr fheir 1996 summer .school experi~acc very positiaely. 



- 

Student Outcomes Profile 

Numhr d Hours SDclsl Oompttenm Saclnl Consclones Likin SeAml 
on Hantwrwlt 

-Per Week 
tS) (S) 7s) 

(S) 

This profilp shows how your school compares to participating elementary schools and to 
schools with similar ITBS scores on five scales t811at examine students' acaclemic and social 
attitudes and behavior. These dispositions are important goals that complement the focus on 
acadcrnic achievement. 

Number of Hours Spent on Homework Per Week measures how much time students spent 
on homework outside of class in math. language arts. and in mading assignments. A I ~ i y h  
scow in,dicates more time on home?uork and as.rigned rr,adi.~;~l.g. 

Social Competence examines w hetlier studenls feel they can help people end arguments; listen 
carefully to what otl~ers say; and share! hdp. and work well wit.11 other studenis. A h,igh 
score njeana that students feel co~n.pete~~t to  deal! with, la wid? ~an,gc of social situations. 

Social Conscience gauges students' concern for otl~ers and their inclinat,ion to help solve 
others' problems. A high score rneans stt idents h,ave a strong social corn7nitment. 

Liking School assesses how students feel about their owl1 school and their commitment to going 
there. A h,igIt scow indicates that students have strung loyaltg and emotional! t i es  to th,eir 
school. 



Self-Efficacy examines studenks' coirfidence in their academic ability. Students w ~ r u  asked if 
they believed thrg could master skills. do even the bardest work if t1ic.y try: and do a good 
job with s~ificient time. A high scow mm,ea,n.s students feel th,ey cu:a.17, mchiezle hi.qh  standard.^. 
When a strorig sense of ~fficacp is act:ompa~ii~d by sustained student effort. better academic 
achievement is lik~ly. 
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Part 11 

Details of Student and Teacher Responses 



30 Scl~ool Leadership 

Instructional Leadership 

The items in this scale arsess teachers' perceptions of their principal as a11 instrt~ctional lcader 
who set,s high standards. comrn~lrljcates a clear vision. and tracks academic progress. 

Teachers agree that the principal: 

c&lly lra& &dent academic progress * 

unomtanas how chi arm earn 
presses teachers to mp emmt w h a ~  mey karnea in @ aev 

wmrnunicaes aclmr vision for cur schod 

sets high standards k r  s W n t  learning 

setE high standards for teaching 
makes clear to staff hisher expsctations fw memng ins~mxlal goals -- - - -- - - .- 

28% 40% 60% 80% 100% 

Number ol Teachers Responding: 28 Percant of Teachers Endorsing Each Statement 

~ Z : : , ? , T ~ ; ~ ' % % ~  Your School + Systemwide Average 

On the next page. you will find a frequei~cy dist.ributiorl of responses to the Instructional 
Leadership scale. The scale is created by combinirzg a11 respunses to the survey qu~stions shown 
above. 

The frequency distribution tells you what percent of teachers have scores that fall into four 
different categories. These four categories are defined in detail in the table below the graph. 
Responses from your school are in the center chart. You can compare the responses in your school 
to the bottom quartile schsals (the lowest 25 perccnt) on the left and the top quartile schools (the 
liigbest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Tcachers in the top q~iartile schooIs give their principals very high ratiugs for instructional 

leadership. More than llalf give very strong ratings and an additional one-third give strong 
ratings. Even in the bottom quartile. teachers rate principals highly, with more than half giving 
strung or very strong ratings. Forty-six percent of teachers in tllese low schools give weak or 
mixed ratings to their principal's instructionztl leadership. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools on Instructional Leadership. 

Teachers in 
Bottom Quartile Schools 

1 

Teachers In 
YOUR school 

Teachers In 
Top Quartile Scl~oals 

1 2 3 4 t 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category In this school: 

1 traohew disagree or strongly disagree with all itern.\. thc scale. 
weak 

2 sornr tcnchcrs agree arid some disagree that their principal makes teaching expectations 
Mixed rl~ar. scts high sta~idards for hoth tearl~ing and student I~arnirig. and communicates a clear 

risiorl for the wliool: they disagree that their principal press- them to i~npl~nlen? \i-llar 
they lertrti in professional development activities. understands Ilow stud~nts learn. and tracks 
stiid~nt academic progresri. 

3 teacIler!rs agree with all itpins on the scale. 
Strong 

4 i e a c l i ~ ~ s  strongly agree that their principal makes teaching expectations clear, sprs high 
Very strong standards for Loth teaching and student learning, axid communicates a clear visiori for the 

school; they agree or strongly agree that the principal presses tearhers  to implement u*hat 
they learn in professional d~u~lopmeot  actilvities, undcrstanrtq horn- rtudents learn, and tracks 
student academic progress. 



Inclusive Leadership 

This scale indicates tlie extent to which teachers view the principal as a facilitative and inclusive 
leader who involves others and is committed to shared decision making. 

Teachers agree that the principal: 

is strongly wmmitled to shard Mslm makTng 

works to create asense of mrnrnunily in the shod 
- -  

Wu-r d Teachers Reswnding: 27 P e m t  of Teachers Endorsing Each Statement 

Your School + Systemwide Average 

On tire next page. you will find a frequency distribution of responses to the lllclusivc 
Leadership scale. The scale is created by combining all responses to thc stirvev qliest,ions shown 
abovt.. 

The frequency distribution tells you what percent of t,cachers have scores that; fall into four 
different categories. These four categories are defined in detail in the toable below the graph. 
Responses from your ~cIloo1 are in the center chart. E'ou can compare the responses in your school 
to t h ~  bottom quartile schools (the lowest 25 percent) on the left and the top quart,ile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to  the bottom scoring schools. 
In tlie top quartile schools. over SO percent of teachers are very positive or positive about their 

principal as an inclusive leader. Very few offer mixed or negative views. In the low quartiIe 
schools, almost a qtiart,er of teacllers are negative a11d about 30 percent are mixed. Even in these 
schools, a substantial number of teachers are positive although few are very positive. 



Millard Fillr'~lmor~ Scl~ool 

Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and t o  Low-Rated Schools on Inclusive Leadership. 

Teachers in 
Bottom Quartlle Schoals 

>- 1 
Teachers in 
YOUR rpchoal 

Teechars in 
Top Ouartlle Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Abave 

Cat.egory Teachers in this school: 

1 disagree or strongly disagree that the principal promotes parent and commurlity involve- 
Negative ment and strongly disagree that the principal works to create a sensr of co~nmunity in 

tlir school and 1s committed to shared dccision making. 
2 agree that the pri~icipal promotes parent and co~nmunity involvement: but thev disagree - 

r'ixed that t,hc principal works to create a sense of cornm~lnity in the school or is committed to 
sharer1 decision making. 

3 agree or strongly agree that the priric~pal promotes parent and cornrnunity involvcmcnt: 
Positive they a p e  that the principal ~torks to create a sense of community in the school and is 

committed to shared decisiori making. 
4 strongly agree with all items on this scale. 

Very positive 



3-2 School Leadership 

Teacher-Principal Trust 

These items measure the extent to wliich tcad~ers trust and respect the  principal and feel 
reciprocal respect and support. 

Teachers agree that: 

ifs OK !n discuss feel~ngs and wonles wW Ihe principl 

the princ pal bods cut fw the m a  aeHara of the fmHy 
I trust tne pr nclpa at nis w ner wora 

the pnndpal is an eftecl ve manager 
me pr nc pal places the news of chilmen before p e r m a  Interesls 

the princ pal has wnfince In ihe expense of teachers 
prrnapal t a m  persona rnterest ~n teachers' pmless onal demoprnent .. ., . . . .. 3 ; . '  

<,CZ' I *a,, nwn, wncipal as an dwator c-Trey 
I fee respect from my pnmpa 

Number of Teachars Responding: 28 Percent of Teachers Endorsing Each Statement 

1 -  Your School +. Systemwide Average 

On the next page. you will find a frequency distributioi~ of responses to the 
Teacher-Principal Trust scale. The scale is created by combining all responses to the survey 
quest ions shown d~ove. 

The fi-eqaencp distribution tells you what percent of teachers have scores that fall into four 
different categories. These four categories are defined in detail in the table below the graph. 
Responses from your school are in the cent,er chart. You can compare the responses in your school 
to the bottom quartilc schools (the lowest 25 percent) on the left and the top qt~artile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
More than half of t,he teachers in the top quartile note very strong tr~ist. between t,eachers and 

the principal and another 38 percent describe strong trust. In these schools. all Ijut a few feel 
very good about the relationship between teachers and the principal. About hdf of the teacllers 
in the low quartiIe schools describe minimal or no trust between teachers and principals. Of the 
other half of teachers. 37 percent note strorlg trust and 12 ywcent very strong trust. 
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Comparing Responses in Millard Fillmore SchooI 
to  High-Rated Schools and to  Low-Rated Schools on Teacher-Principal Trust. 

Teachers in 
Bottom QusRLle Schools 

-: 
i 

Teachers In 
YOUR school 

Teachem In 
Top Quartile Schools 

7 2 3 4 1 2 3 4 1 1 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Abnve 

Category Teachers in this sd~ool: 

1 f e ~ l  respwted by their principal not at all: thry disagree or strangly disagree that 
No trust they respect their principal as XI eci~~cator, that the pri~~r~pal takes an interest in teach~rs' 

profemional development. has confidence in teachers' expert is^. places s tud~n t s '  needs hrfore 
personal needs. is  an effective manager or looks out for teachers' w~lfare. that they trust their 
principal, or it is OK t o  discuss worries with their principal. 

2 f~c l  resprtt ed lq their principal a little; they disagree that t h ~ y  resppct their principal a.q 
Minimal an educator, that the  principal takes an interest in teachas: professional development. has 

trust confidence in teachers' expertise, places students' needs before personal need?, is  an effectiv~ 
manager. looks uut for teachers' u~elfare. that they trust their principal, or it is  OK to discnss 
worrle? with their principal. 

3 f ~ e l  respected hy the principal some or to a great extent: they agree that they resppct 
Strong trust their principal a< an tducator, that the principal takw an interest in teachers' profcusional 

tlevelopment, has confide~lce it1 teachers' expertise, places students" ~leeds before personal 
needs. is  au effective manager, looks out for teacllers' welfare, that they trrist tlieir principal. 
and it is OK to discuss morries with their principal. 

4 reel respected 1)y their principal ta a great extent: they strongly agree that they respect 
Very strong their principal as an educator. t h a t  the princ~pal takes an interrst in teachers' professiorial 

trust developm~nt, 11as confiderice in teachers' expertise. places studentsheeds bdore personal 
needs, is an effective managpr arid looks out for teachers' welfare. and they trust their 
principal: they agree or strongly agree that it i s  OIC to discuss worries with the principal. 



Teacher Influence 

These items measurr: the extent to which teadiers are involved in making d~cisioiis aI>out, a wide 
range of activities within t,lle school. 

Teachers agree that they: 

heve m e  idusme in hiring naw professional pwsarlel 

have some id uence in h nng a n w  pr napa 
have some nft,enw cver the scnwl's scnedue 

have some infl-ewe in pianntng the use of discreuonary f-nas &,, 
w e  some nf.uerce in &errnin ng teacnlng assagnmenls $;. 

nave soma inf~ence in oetcumin ng tne content of in-services 
are rnvolved n making amplant decisions In this =nod 

have same ~nlluence n setting stanaards fw st~aenl benav~or 

2a% 40% MI% 80% 1m 

Number ot Teachers Responding: 28 Percent d Teachers Endarning Each Statement 

F ~ p ~ ~ p :  Your School + Systemwide Average 

On the next page. ;you will find a freqllencv distribution of responses to the Teacher. 
Influence scale. The scale is created by combining all responses to the survey questiorls shown 
above. 

The frequency distribution tells yo11 what, percent of teachers have scores that fall into four 
different ~at~egorics. These four categories are definer1 in detail in the t,able below the graph. 
Responses from your school are in the center cha t ,  You can compare the responses in yolu school 
t,o the bottom quartile scliools (the lowest 25 percent) on the left and the tap q~iartilc schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools t o  the bottom scoring schools. 
Nearly 80 percent of tha teachers in the top quartile schools f ~ e l  that they have moderate or 

extensive influence aver decision making in their school. More teachers are in thc moderate 
category than in the extensive category. hbow~ver. Even in the scllools where teadiers have the 
most influence, teachers describe their influence as moderate rather than extensive. In the scl.iools 
where teachers have the least influence: thr: most common category is limited influence and more 
t,han 20 percent of teachers feel they have miizitnd inflnence. 



Comparing Responses in Millard Fillmore School 
to High-Rated SchooIs and to Low-Rated Schools on Teacher Influence. 

Teachers in 
Bottom Quartile Schools 

Teachers In 
YOUR school 

Teachers In 
fop Quaitile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Categor~ T~achers reported that in this school: 

1 tlwr have none or a little influence in clcternlining in~t~ructional materials for thmr class and - 
Minimal establishing curriculum programs: teachers disagree or strongly disagree that they feel 

comfortabl~ voiring their concerns or are involvcd with makitlg important decisions at tllr 
school; and reachers have no influence in deteruliiii~~g in-services or teaching assignments. 
using discretionary funds. determining thc school schedule, or hiring a new principal and 
pe r smn~l .  

2 they haye a little or some i n f l u ~ n c ~  in determining instructional materials far their class: 
Limited they disagree that t h ~ y  feel cornfortabIe voicing their roncerrls or arr inrolvetl in rnaki~lg 

important decisions at the school; the? have a little influence over establishing currirulurn 
programs and determining in-services: they have none or a little influence over teaching 
assiennlents. using discrrtinna~y funds, and hiring a np-x principal and personnel. 

3 t h y  haw some or a great deal of influencr in determining itlstruct,ional mat,~riitls for 
Moderate their class; they agree that t h ~ y  are cornfnrtabl~ voicing t h e ~ r  roncerns and are involr~d 

in making ilnporta~lt decisions at rhe school; they h a v ~  some influence river establishing 
curriculu~n programs and s ~ t t , i ~ ~ g  standards for student behavior; and they have a little 
01 some infiu~nce over teaching +assignments. using discretionary funds. and hiring a nen* 
principal and personnd. 

4 they 1la1.c: a great deal of infiueucc. in determining iustructional matprial for their classes ant1 
Extensive setting standards for stud~nt behavior: teachers strongly agree that they feel comfclrtabIe 

~.oicing their concerns and aw involved in making important decisions at the school: tearhers 
haw some or a great deal of irifluence in determining in-services, ming diwretioliar~ funk. 
d ~ t ~ r m i n i n g  the school schedule. and hiring a ri~u- prini:ipal and p~rsonncl. 



38 School Lea,dership 

Joint Problem Solving 

This scale ~ x a m i n ~ s  how wcll teachers talk tllrough and salve problenls wil.11 each other. 

Teachers agree that: 

faculiy meetings are often used for problem sohring 

the faculty has a gwd p c e s s  f u  m & i p  gmup decisions 

many teachers a q m  their personal views at fawlty meetings 

we do a gwd jab talking through viawsloplnio~elues 

when wnRi arises, we [don't] ''weep ii under b e  rug" 

NumW ol Teachers Responding: 28 Percent ol Teachen Endorsing Each Statement 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Joint, ProbIem 
Solving scale. The scale is created by cornbinii~g all responses to the survey questions shown 
abrjve. 

The frequency dist ~~~~~~~ion t ~ l I s  you what percent of teachers have scores that  fall into four 
different categories. These four cntegosius are defined in detail in the table below the graph. 
Rt:sponses from your school are in the center cbaft. You can compare the responses in your school 
to the hottor11 quartile sdlools (the lowest, 25 percent) on the left and the t,op quartile scllools (t,he 
lijgllest 25 percent) un the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools 
on Joint Problem Solving. 

More than three-quarters of the teachers in the top quartile schools describe strong or very 
stroilg joint problem solving processes. Teacl~ers in the hotkoln quart ile scl~ools. on t h ~  other 
lla~ld. are likely to describe their joint prohlerrl solving as weak or very weak. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools on Joint Problem Solving. 

Teachers in 
Bottom Quertlle SEhools 

-1 
T6aChrS in 
YOUR school 

Teachers In 
fop Ouartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Categary 

Definition of Categories Charted Above 

Category In this school: 

1 teachers disagree or strongly disagree wit11 all items on the scale. 
Very weak 

2 some teacl~ers agree and others disagree that t,eachers sweep ccnnflict under the rug: they 
Weak agree that teacllrrs do a good job talking through vien.s/opinious: they agree or strongly 

agree that teachers in their school express prrsonal views at rnrrtings. have a good process 
for solving problemr, and use facult? meetings for problem solring. 

3 teaclicrs agree with all items on t h ~  scale. 
Strong 

4 teacJicrs strongly agree that tcad1t.r~ do not sweep conflict under the nig m d  do a good 
Very strong job talking through views and opinions; they agree or strongly agree that teadlers in 

their school express personal views at meetings, have a good preces for sollbing problems, 
and use faculky meetings for problem solving. 



40 School Leadership 

Program Coherence 

This scale assesses the degree to which teachers believe thc programs at their school are 
coordinated wit-h each other aid art: corisistet~t both within aid across grade levels. 

Teachers agree that at thls school: 

yw can see mntinulty from one program to another + 
many special pmgrams [cb not] come ana go 

once He stan a rmw pmgram, we foro* ~p wnh 11 + 
currc. urn ana ~nsincbon are d l  mrdlnatea across gases ~ g ~ f $ f ~ $ ~ ~ < , ~ y ~ : ; . ~ ~ ?  L.... . . ,. . .. . . .BB 

we [ao not] nave so many programs tnat I can't keeplmk @5f$5hv~:, A'?% + 

cumwlurn 8 tnstrucSon are cons stenl m n g  teachers in same grade 
[most changes relate] lo  teacners' and students' nee& or nteresk 

6 
6 

mpst changes help m e  SChw1'8 p l s  lor s t h n t  learning 

Number of Teachers Responding: 35 Percent of Teachem Endorsing Each !%tement 

Y o ~ r  School + Systemwide Average 

On the next page, you will find a frequency di~t~ribution of responses to  the P r o p a n  
Coherence scale. The scale is created by coml~ining all responses to tlie sarvey questions shown 
dlove. 

The frequency distrib~ition tells you what percent of teachers have scores that fa11 into four 
different categories. These four categories are defined in detait in the table below the graph. 
Responses from your sd~ool  are in the center chart. You can compare the responses in your school 
to the bottom quat i le  scbools (the lowesl 25 percent) on trhe left and the top qiiartile scl~ools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scaring schools to the bottom scoring schools. 
In the top quartile schools more than half of the tLeaclicrs describe moderate program 

coherence. with another 28 percent noting strong program coherence in their school. Relatively 
few teachers (about 17 percent) consider these scl~ools to have litt,le or. no coherence. Teachers in 
the hottonl quartile schools are more negative about the amount, of program cohe.r.rence iu their 
scl~ools; about half describe little or no coherence. altliougll 43 percent consider their school to 
have rnoderate program coherence. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools on Program Coherence. 

Teachers In 
Bottom Puartlle Schools 

-I 

Teachers In 
YOUR school 

Teachers in 
fop Qusrtlle khools 

1 2 3 4 1 2 3 d 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category Teacherrs in this school: 

1 l l e l i ~ v ~  the focus of the instrurtional programs has changed far the worse: they strongly 
None disagree with all other items OIL the scale. 

2 helicve that 111crc has bwn no change In the focus of instructional programs ill their school; 
Little some agree and some disagree that changes in the school pronlote the schooI's goal for 

student leilrning: they disagree wit11 the remaining items on the scalp. 
3 agree with the items on this scale and heli~vc that the focus of instructior~al programs ha<: 

Moderate changed for the better. 
4 strongly agree with the iternl; on this scale and beliew that thc focus of instructional 

Strong progra~ns has changer1 for the better. 



42 Pmmt. and Commt~nitv Part~~ershjps: Teacher Views 

Parent Involvement in School 

Tllis scale measures tew.11ers' views of pasent p;~rticipatioi1 and s ~ ~ p p o s t  for the sc\lool. 

Of the students I taught this year, m o d  of their parents: 

volunteered b help in lhe d a s m  

helped raise funds forthe w h m l  

a t t e d  school-wide speEial wen& 

attended parsnihaelwconfermces w h n  I requested 

showed up for g h d  events or canlerenees intmdad fw h a m  

picked up their child's last repwt card 

Numkr of Teachers Responding: 22 Percent af Teachers Endorsing Each Statement 

, ',, l ; , - school + Systemwide Average 

On the next page, you will find a frequency distribution of responses t,o the Parent. 
Involverneut in School scale, The scale is created hy cornbinixig all respotlses to the survey 
questions sl~own above. 

The frequency distribution tells you what percent of teachers have scores that fall into four 
different categories. Tliese four categories are defin~d in dctail in tlle table below the graph. 
Responses from your school are in the center chart. You can cornpare the responses in yolir school 
to the bottom qunrtile schools (the lowest 25 percent) on the left and the top quartiie schools (the 
highest 25 percent} on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
In the top rated quarter of srhools, 39 percent of teachers report high levels of parent, 

involvement and another 32 percent describe moderate levels of parent irlvoIvement. Fewer than 
30 percent report limited or rnininial parent involvement. The pattern is very different in the 
l[~west rated schools where about; one-third of the teachers say that parent involvemer~t is minimal 
and 28 percent say parent invoIvenient is limited. 
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Comparing Responses in Millard FiIlmore School 
to High-Rated Schools and to Low-Rated Schools on Parent Involvement in School. 

Teachers in 
Bottom Quartlb Schools 

Teachers in 
YOUR achool 

Teachers In 
Top Quartile Schools 

'I 2 3 4 1 2 3 4 f 2 3 4 

Percent of Teachers in Each Category 

Definition of Catecories Charted Above 

Cat~gory Teacliers in  this schooI rc~rort~ed that: 

1 none or about half of'thp p a r ~ n t s  pick~d up t ,h~i r  child'.; report cards and attentletl school 
Minimal Prents: none or some attended parent JtexI~~r  conferences and special school-wide events: 

none of C ~ P  parents helped raisp hinds for the school or roluntwred irt tAhe classroum. 
2 ahout half or most of the parents picked rip their child's report card and attended school 

Limited events: some or about half attmdrd parent/teach~r conferences: some att,ended special 
hcliool-wide eve11t.s ant1 l~elpecl raise fuuds for the school: none of the parents volunteered in 
t h ~  clashroom. 

3 most or nearly all parcuts picked up their child's report cards and attended sd~ool  events 
Moderate and pwent/tcachcr canf~renccs: some or about half attended sperial school-wide  vents 

and helped raise funds for the school: only some volunteer~d in cla~srooni. 
4 nearly all parelits picked up their child's report card< and attended school events and 

High parent/wachm confcrcrlreb: most or nearly all attended special school-wide events: and 
about half or nearly all helped raisc funds for t h ~  sdiool ant1 vol~mte~rrd in the classroom. 



43 Parent a~rtl Cornmuni tv Par tnershins: Teacl~er Views 

Teacher-Parent Trust 

These item3 measure the extent to tvhich parents and teachers support; each other to improve 
stmudent, learning and feel niutual respect;. 

At this school: 

mclst studenkt parents do their best to help their children learn 
maPt t e a c h e ~ f d  gwd &mi parents' supprt for their wwk 

mwt teachers really care h u t  ihis local mmrnunily 

most sluaenis' parents suppod my teaching etloa 
teachers 8, parents t h l n ~  of each olhw as partners o eaucalng ltms 

h Is not oBcurt to overcome c - k r a  oan'ers behveen teachers 8 parents 
parents nave mnllbence In teachers' expert se 

mere s no confl a between parents ena teachers 
stafl work nard to b ~ l d  tr-sting reldlonsn ps wtn parents 

taking w~th parents h e f p  me ~ders tana  my sludenrs betrer 
leacners lee respect from parents ma commun ty members 

teachers feel respect wards 3t.aenIs' parents 
teachers lee1 respect lm tne parents of heir a m m  

. . . 

20% 4Wh MIX BW. 1 m* 

Number ol Teachem Responding: 28 Percant of Teachers Endorsing Each Statement 

Your School Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Teacher-Parent 
Trust scale. The scale is created by combining all responses t,o tbhe survey questions shown above. 

The frcrluency distribution leIls you what percent. of teachhers have scores that fall into four 
different categories, These four categories are defined in detail in the table below the graph. 
Respo~lses from your school mt: in t,he center chart. You can compare the responses in your sdiool 
to the bottom quartile schools (the lowest 25 perccnt ) on tJhe left and the top quartile s d ~ o o ~ s  (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Even in the highest rated schools, only about 20 percent of teachers classifv the trust level 

between teachers and parents as very strong. Though 37 percent rat-e the trust level as strong. 32 
percent consider it to be miniinal. In the low rated sd~ools, trust between teachers and parents is 
rnuch lower, with over 60 percent of teachers describing no trust or minimal levels of trust 
lletweerl teachers and parents. 



PJjllard Fi1ln1or.e School 

Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and to Low-Rated Schools on Teacher-Parent Trust. 

Temchers in 
sottorn QuarHk Schools 

~ 6 m  1 
Teachers in 
YOUR school 

Teachers in 
Top Quartile Sehods 

1 2 3 4 1 2 3 4 f 2 3 4 

Percent of Teachers in Each Categolry 

Definition of  Cateeories Charted Abave 

Category T~achers in this school: 

1 respect and feel respected 111- parents not at al l  or a little: they disagree or strongly 
No trust disagree that talkjng R-ith parents 11elps them understand students better. there is no 

conflict Iwt r re~n  parents and t~xhers ,  mil t,earhrrs and parents are partners in educating 
children: none of the parcnts support their teaching efforts or do tlieir best to help their 
children learn, and none of the teachers care abnut the community or feel good aballt 
parental support. 

2 respect and feel r e ~ p t ~ t e d  by parents to some extent; they agree that talking with parems 
Minimal helps them und~rst~and stl~dcnts better. but some agree and some disagree that t h ~ r ~  i s  

trust no conflict between parents and teachers. and that teachers and warents are aartners in 
educating children: none to some of the parents slipport their teaching efforts w do their 
best to  I~elp tlieir children learn. and none to some of teachers fed good about parental 
support. 

3 respect and feel r~spected by parems to a great extent; they agree or strongly agree that 
Strong trust talking with parents help4 them understand thew students hetier. and agree that there is 

no conflict between parents and teachers. and teachers ant1 parents are partners in educating 
children; about half of parents support their teaching efforts md do their hcst to help 
their chjldrrn learn, and about half of teachers care about t h ~  community nnd feel good 
about parental support. 

4 respect and feel respwt~d by parents to a great extent: they strongly apse that talking 
Very strong with parpnts llelps them understand studerits better. there is no conflirt bet.~ve~n parents and 

trust teachers, and teachers and parents are partners in educating childrcn: most ox nearly all 
parents support t h e i ~  teaching efforts and help their childr~n learn. and most or nearly 
all teachers care al>out the community and feel goorl about parental support. 



46 Pare11 t and Comm urniqv Partnerships: Teacl~cr Views 

Ties to Community 

The items in this scale exnnlirie the extent to which tcacbers interatbt with the school's comm~lnity. 

Teachers report that at least twa to three times a month, they: 

visit &dents1 homes 
attend religiwsse~ces where therr students attend 

attend civic and mmtjona l  events in the schwl's wmmunlty 

shop in the sclaool's mmmuniw * 

I have h a s  wno I w m h e  schml s comrnunlty (%yyes) - 
2m 40% m 80% 1m 

Number otTmehers Responding: 38 Percent of Teachers Endorsing Each Statement 

q:,:<, $<x,>', ,{, ',>L+c- Your School + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Ties to  
Community scale. Tlw scale is created by combining all responses t,o the survey questions shown 
above. 

The frequency distributiorl tells you what percent of t,ea,cher.s have scores that fall into four 
different; categories. These four categories are defined in detail in the table below the graph. 
Responses from your scliool are in the  center chart. You can compare the responses in your school 
to the bottom quartile schools (the lo~vest 25 percent) nn the left and the top quartile schools (the 
highest 25 percent} on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Ahout, 45 percent of the teacliers in the top quartile schools note very strong or strong ties t.o 

the community. In these high rated schools, the most prevalent category of responses indicates 
orlly slight ties. however. In the bottom quartile schools, ties to the community are even weaker 
with over 75 percent of teachers rating them as weak or slight. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools on Ties to Community. 

Teachers In 
Bottom Quartik Schools 

"" 1 
Teeichsrs In 
YOUR school 

Teachers In 
Top Quarlile Schools 

1 2 3 4 1 Z 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Catemries Charted Above 

Caregory Teachers in this school reported that: 

1 some teachers haw friends who l i v ~  in the con~munity; they shop in tbr school community 
Weak less than once a month. hilt never attend r~creational activities in the school community 

or religious smvices where stltdents attend, or risit the bcmes of students. 
2 thcy have friends who live in the school community: t h ~ v  shop i11 the school cornlnuuity 

Slight once or twice a month: att,end recreational activities in the scliool rornrnunit 2 or 3 
times a month; and attend religious services where students attend and visit the homes of 
students less than once a month. 

3 they have friends who liw in the community: tliey simp in the school comn~unitv fewer 
Strong than 2 ar 3 times a month; attend recreational activities in the school cornmiinity less 

than once a month; but never attend religious services wherc htude~nts attend or visit the 
liornes of students. 

4 they have friends who live in t h ~  school community; they s lop  in the school co~nmunity 
Very strong almost daily: attend recreational activities in the ~ 1 1 0 0 1  community at least once or 

twice a week: and attend religions services wlier~ students attend and visit the homes of 
stlldplnts at least 2 or 3 times a month. 



48 Parent a.nd Communitv Partnerships: Teacher VVws 

Use of Community Resources 

This scale measures the ext,ent to which teachers  us^ the conlrnunity as a resource in their 
t.eachiug and in their efforts to uuderstand their stlidellts hetter. 

Teachers report that least three times this school year, they have: 

bmugM In a guest speaker frm tha achaal's axnmunlty 
taken Btwlents wl af~sld tr~pin the school's wmrnunny 

I 
dlected materials to use in class from mmuni ty  buslnmes 4 

consulted wifh communily members lo  bener undmsland students + 

told &dents abut mmuniiy agencis that can help wilh problems 4 

1 
used people or eve& froin the mrnunlly as examples 

' 
4 

mx dw. 60% 80% lows 

Number of Teachers Responding: 20 Perwnt of Teachers Endorsing Each Statement 

Your School + Systemwide Average 

On the next page, you will find a frequency distril~ution of responses to the Use of 
Community Resources scale. The scale is created by combining all responses to the survey 
questions shown above. 

The frequency distribut,ian tells yoti what percent of teachers have scores that fall into four 
different categories. These four categories are defined in detail in the table helow the graph. 
Responses from yollr ~;cl~ool are in the center chart. You can compare the responses in your school 
to the bottom quwtile schools (tlw lowest 25 on the left and the top quastile scl~ools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Tn the top quarter of schools fewer than half of the teachers report extensive or frequent use of 

cornmuni ty resources. The most frequent response shows occasioiral use of cornmlillity resources. 
In t,he lowest rated schools. 38 percent of tearhers report no use of community resources, another 
35 percent report occasiollal use. and only 28 percent report frequent or extensive use of 
comn~ unity resources. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools on Use of Community Resources. 

Teachers In 
Bottom Quartite Schpols 

Teachers In 
YOUR school 

Teachem In 
Top Quartile Schools 

1 2 3 4 t 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

C,ategory Teacl~ers in this school rcport~d that in the last sclioo1 par: 

1 t h v  used peopl~/t .v~nts from the commu~iity a:: an example arid told studcrits about com- 
N o  use ~nunity agencies once or twice. or never: never consul trd ~ v i  th cornmunitmy members to 

understand s tud~*nts  he t t~r .  collrcced niatcriars froill the busineur; community for claw. ur 
took students on a field trip or brought in guest speakers from the community. 

2 they used per~plrjereuts from the conimunity as an example and told students al~oiit com- 
Occasional tnunity agencies once to 4 times: cor~sultcd wit11 community rncrnl~~rs  to better understand 

students and ~ 0 1 J ~ c t ~ c l  nlaterials from community businesse~ for class once or twice: took 
stuclents on R field trip or brought in guest speakers froin the school comnlunit>- once or 
twice. or never. 

3 thcy used p e o p l ~ / e ~ u t s  froin tbt. community a\ an example aid told students about mm- 
Frequent munity agenri~s 5 to 9 times: constllt~d with cornmunit? members t,o better understand 

 student,^ and collected materials from conimunity businesses for clms 3 t o  4 times: took 
students on a field trip or lxought in guest speakers from the schaol's conlmunitg once or 
twice. 

4 they used peoplr/rt,t.rlts from t,hp commtinity as arl exampl~ and told students about com- 
Extensive m~inity agencies more than 10 times; consulted with cornrn~uuity members to better un- 

tlerstwd students and collect~d materials from communitr husin~r;s~s tbr class more than 5 
times: took students on a field trip or brought in gurst speakers born the school's community 
more than 3 or 4 times. 



50 Parent and C~mrnunr't~y Partnerships: Teacher Wews 

Teacher Outreach to Parents 

This measures t h ~  scliool's efforts to work with parents t,o develop cornxnoll goals aud good 
cnrnmunication, a11d to st;rengt,liel~ st,udcnt Iexriing. 

Teachers agree that 8t this school: 

t d e r s w r k  c k i y  with patems to meetsludents' needs + 

parents am invited to vi$k classmms 

we mmmunicate with parents how t h y  can help heir k i i  k r n  4 
I 

we communicate to parents support n ~ d e d  ta advance sclwd mission + 
we mm-raw feedoacd from parents ano the m m u n  ry 

Itte pnncp p-snes texhers M COrnmnlcate regular y w In parents I. ... . ..... ,. 
tezhers real y try to underdand parents' @em adcorserns 

pments are greeted *anly when tney call or v sll 
-- - - - - - - 

Number ot Teachers Responding: 23 PereerN d Teachers Endorsing Each Satwnent 

~ y ? : . : " " ~ & ~  Your scfiool + Systemwide Average 

On the next page, you will find a freque~lcg distrihut.ion of responses to the Teacher 
Oi~t,reacl~ to Parents scale. The scale is created by combining all responses to the survey questions 
show11 above. 

The frequency distribution tells you what percent of teachers have scores that, fall into four 
different categories. These four cat,egories are defi~~ed in detail in the t,al~le helow the grapb. 
Responses from your sdiool are in the center chart. Yo11 can compare the responses in your school 
to t,he hottom quartile schools (the lowest 25 percent) on the left and tlie tap quartile sdiools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
In the highest rated schools teachcrs report; a great deal of outrear% to parents. Half of t,llc: 

teachers describe their outreach as broad and another 40 percent a.s significant. Fewer than 10 
percent descril~e: none or moderate outreach. In contrast, over 44 percent of teachers in the 
I~ottam quartile scl~ools r~ote none or moderate outreach. Even in the lowest schools. however, 
more than half of teachers report significant or broad outreach to parents. 



Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and to Low-Rated Schools on Teacher Outreach to Parents. 

Teachers In 
Bottom Quartlle Schools 

Teachers In 
YOUR school 

Teachers in 
Top Quartlie Schools 

1 2 3 4 1 2 3 4 I 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category Teachers in this school: 

1 disagree or strongly disagree with all itetns on thp scale. 
None 

2 agree that parents are greeted warmly when they visit the school, t.each~rs try to understand 
Moderate parents' problems, the  principal pushes texhers to communicat.t~ ritb parents, and t h ~  school 

encourages fwdback from parents: somc agree and somp disagree that the srhool rt-arks 
at comniunicat ing s i t 1 1  parents about advancing the school missioil and helping children 
learn: they disagree that parents w e  invited to the claqsroom or teachers tvork closely with 
parents. 

3 agree with all items on the scale. 
Significant 

4 strongly agree or agree wit11 all itenis on this scale. 
Broad 



52 Pare~~r;  and Conlmtinity Partnerships: S t  ude11 t Views 

Parent Support for Student Leariling 

This scalc gauges student v i ~ w s  of their parents' support for. their schoolwork. 

My parents: 

discussed selecting m u d p r q a m s  atkhDol with me 3 to 5 times e 

aiscussed witn me scno01 events of inisrest to me 3 to 5 brnes 
help me wilh my homework most of meCme 

aiscussed th ngs I've st.aied in dass wrrh me 3 to 5 times 
check lo see my homework IS done most d me Lme 

aiscussed gong m c d h e  wiM me 3 to 5 hmes 
oiscussed homework with tne 3 ro 5 limes 

praise me lor aoing wdl in s c n d  most of the bme 
wo- d Talk to me aboul ,ncumpleled homeworr: most of the lime 

diswssed my grades with me 3 to 5 times 

encourage me to taka responsibility for things I've done most of the time * 

20% 40% 60% BOX 1W16 

Number of Studants Aespondlng: 250 Percent of Students Endorsing Each Statement 

p; %,+ : ? ~ ; F , - Y J Y ~  Your School + Systemwide Average 

On the next page. you will find a frer[tiencp distribution of responses to the Parent Support 
for Student Learning scale. The scale is created by combining aI1 responses t,o tJhe survey 
questio~ls shown above. 

The frequency distribution tells yo11 what percent of students have scores that fall into four 
differer~l categories. These four categories are defined in detail in the tablc below the graph. 
Responses from your scbool are in tlie center chart. You can cornpare the responses in your sd~ool 
to the bot,to111 quartile schools (the lowest, 25 percent) on the left and the top quart,ile schools (t,he 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
About 64 percent of the students in the top qumtile sebools report very strong or strong 

parent support for learning. Even in these top schools a significant minority of st,udents report 
moderate or minimal parent support. There is less reported parent support in the lo~vest quartile 
of schools. Fewer than half of the students report very strong or strong support: 17 percent report 
mjnirnal support and 36 percent report moderate support, 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools 

on Parent Support for Student Learning. 

Students in 
Battom Puartlle Schools 

=- I 
Students In 
YOUR school 

Students In 
Top Ouartlla Schools 

1 2 3 4 1 2 3 4 7 2 3 4 

Percent of Students in Each Category 

Dcfinitian of Cate~aries Charted Above 

Ca,tegory Students reported: 

1 the~r parents encourage them to work hard and t a k ~  r~sponsibility for things they had done 
Minimal less than once in R while; they discussed grades with t,heir parents less than 1 to 2 

times last year: their parents never praise their school u-ork. check to see if homework was 
done or help with it, or discumecl homework, going to college, things they had studied, school 
artivities. or selecting courses. 

2 their parents encourage them to rwrk hard and ask them why they rcme not doing their 
Maderate homework once in a while to most of the time: they check to see if it was done or helped 

with it once in a while; they discussed grades with their parents 1 to 5 times last war. 
but t h e v  discussed going to college. things thqv had studied, and school activities with their 
pments one to two times. and selerting course less than once or twice. 

3 their parents encourage them to .rvork hard all the time: ask them about why they m r c  
Strong not doing their homework and praise them for doing NFI~ in school most or all of the time: 

check t,o see if their hornem-ork wafi done or h ~ l p  urith it most of the time: they discussed 
grades, going to college.  thin^ they have studied ill school. and school activities ~yith their 
parents 3 to 5 times last. year, and selecting courses 1 to 5 times. 

4 their parents encourage them to work hard and take responsibility for thmgs they  hat^ 
Very Strong cian~, praise them for doing we11 in school, check to see if their homenvrk w a s  done, and help 

them with their liome~vork all the time: they discussed their grades, homework. going to 
college, things they studied, and sctlnol actirities with thcir parents more than 5 times. 
and selert in~ courses more than 3 times last 1-ear. 



54 Parent and Comrn~~ait+y Partnerships: S t l l d ~ n t  Views 

Parent Involvement in School 

Stnr1pnt.s rryrortcrl how often their parents con~rnunicat~e with school staff and participate in 
scliool evriits (8th grade students only). 

At least once or twice this school year, my parents have: 

attended an LSC ar other school committee meeting 

volunteered at my xhmi 

m a s o  a schoo meehng 
attended a m e a c n e r  conference 

atfendeo a school event in which I parliclpated . , y & ~ i ; ~ ~ ~ ~ g ~ ~ ~ y : ~  F"-- 
phoned or woken to my teacher or wunsebr + 

20% 40% W% B(ph 1- 

Numbw of Students Responding: 8g P a n t  of Students Endorsing Each Statement 

Your School + Systemwide Average 

On the next page, you will find a frequency distribution of responses to thcl Parent 
Involvement in School scale. The scale is created by combining all respouses tu 1;he survey 
qr~estions shown above. 

The frequency distribution tells you what percent of students have scores that fall into four 
diffrrcut categories. These four categories are defined in detail in the table below the graph. 
Responses from your school are in the center chart. You can compare the responses in your school 
to tlw bottom quartile sdlools (the lowest 25 percent) on the left and the tap quartile schools (the 
bigliest 25 percent) on the right. 

Here is a summary comparing top scoring schools t o  the bottom scoring schools. 
3n the top quartile of schools on students' rating of parent involvement in school, 65 percent, of 

studellts classify parent, involvement as high or moderate aid 25 percent report limited parent, 
involvement. In the lower rated schools. significantly more students describe parent involvement 
a,s lirrlited or as none. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools for Parent Involvement in School. 

Students in 
Bottom Quartlle Schools 

,a% 2 

StudenEs In 
YOUR school 

Students in 
Top auartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat~gory Last scbool year sti~dents reported that their parents: 

1 never did an?- of the activities included in chis scale. 
None 

2 phoued the t,eacl~er or counselor less than once or twice: never attended school evrnts 
Limited in which they participatcd, attended pwcntlteacher conferences. attended school m~ctings. 

volunteered at t h ~  school. or at.tendcd LSC meetings. 

3 phoned the teacher or counselor, attended school rvent,s in n.hir.11 t h ~ y  participated. att~nrled 
Moderate pwcnt/teacher ronferenc~s. or attended school rneetinp once or twice: never volunteered 

at t,he school or attended LSC meetings. 
4 phoiled the teacher or counselor, attend~d school went5 irl u~hic11 the? participated. attended 

High parentjt~acher ronferenccs. or attended school meetings more than 3 times; volunteered 
at the school or attpndpd LSC meetings more than once or twice. 



56 Pa,rent: and Conlm~zni tv Partnessl~ins: St nden t Views 

Parent Supervision 

These items rtsked students llow often their parents closely supervise their activities and keep 
track of their whereabouts, 

Most of the time, my parent (or other adult living with me): 

wans for me at home after school 

makes sure I get to snwl on (ime + 
is m e w h e r e  can gel touch anyt me I nee0 to E ? ? @ ~ ~ - ? ~ ~ ~ : ~ * ~ ~  ---. + 

nnom wnere I em after xnd 
- ... 

20% 40% 60% 8(1# 1MIX 

Number af Students Responding: 246 Percent of Students Endorsing Each Statement 

-,*ZX~,. 5:;; 1 Your School + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Parent 
Slrpervision scale. Tlie scale is created hy colnbinirlg all rcsporlses to the survey questions shown 
above. 

The frequency distribution tells you what percent of students have scores that fail into fotir 
different categories. These four categories are defined in detail in the table below the graph. 
Responses from your school arc in the center chart. You can compare the responses in your school 
to the bottom rluartile scl~ools (the lowest 25 percent) on the left and the top quastile schools (the 
highest 25 percent;) on the right. 

Here is a summary comparing top scoring schools to  the bottom scoring schools. 
In the top quartile schools, 76 percent of' students say that their parents provide close or very 

close supervision. Stmudents give similar reports in the bottom quwtilc schools. though fewer 
report very close supervision and a larger group (29 percent) report mirlimal parent supervision. 



Millard Fillmore School 57 

Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and t o  Low-Rat ed Schools for Parent Supervision. 

Students in 
Bottom Quanlle Schools 

=-- 1 
Students In 
YOUR eehaol 

Students Ln 
Tap Quartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Cate~orics Charted Above 
- 

Catrgury In this school, students reported t h a t  their parents: 

1 never engage in any of the activities iilclud~d in this scale. 
None 

2 know where they are. are sou~~n*hwe thev can get in t,ouch anvtirne thev need to. and insure 
Minimal t h y  are at school on time once in a while; never wait at home for t h ~ m  after school. 

3 know w h ~ r p  t h ~ v  are. are sornwl~mr they can get in touch anytime they need to, arid insure 
Close they are at, dioo l  on time most of the time; wait at home after school once in a while. 

4 know where they we, arp somen+here they can get; in touch anytime tho?. nerd to, and insure 
Very Close they arc at school on time all of the time; wait at hame after school most or all of the 



58 Pare11 t and Con~munit~y Partncrsl~ips: St uden Lnt Views 

Intergenerational Ties 

These iterns asked students al~out their re1at.ionship with their fricnds' parents: aboilt t, heir own 
parents' relat,ioashjps with their friends, and about the relationship between other parents in tlie 
neighborhood and their children's friends (8th grade st uderlts only). 

Students report: 

I k m  most of my friends' parents 4 

my parentdother adult how mt of my friends by name + 

p a w  In the re ghbornawr &nor, me r children's frienas 

20% POX 6G% am 1M1% 

Number ol Studmnts Responding: 90 Percent of Students Endorsing Each Statement 

Your School + Systemwide Average 

On the next page, ;you will find a frequency distribution of responses to t,hcl 
Ir~tergeilerational Ties scale. The scalp is cr~ated by combining all responses to the survey 
questions shown above. 

The f'requencp distributioil tells you what yercerlt of students have scores that fall irito three 
different categories. These t,hrec categories are defined in detail iu the tallle below t,he graph. 
Responses from your school art! in the center chart. You can compare tlie responses in ,your school 
to the bottoni quartrile schools (the lowc?st 25 percent) on the left and the top quartile sclilools (tlle 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools t o  the bottom scoring schools. 
Over haK of thc~ students in the top quartile schools note strong interg~3neratioaal 1,ies: 29 

percent say t-here are moderate ties between generations and 19 percent describe these ties as 
weak. In the lowest rated schools. roughly one-third of the student ratings describe 
i r~tergenerat in~~l  ties in each of the three categories of strong, moderate and weak. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools for Intergenerational Ties. 

Students In 
Bottom Quartlle Schools 

-1 
Students in 
YOUR school 

Students in 
Top Puertlle Schools 

1 2 3 t 2 3 1 2 3 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat.egorv In this school, stud~nts reported that: 

1 their parents know a few or none of their friends by name: tlrry disagree or strongly 
Weak disagree tliar parents in the neighhorhoocl know their children's friends; they know few or 

none of their friends' parents. 

2 their parcnts knon- about half of their friends by name: they agree that parents in the 
Limited neighborhood know their children's friends: they kno\i* about half of their friends' parents 

by name. 

3 their parents know most or all of thvis friends b r  name: t h ~ ~  agree or strongly agree 
Strong that parents in the neighborhood know their children's friends: they know most or a11 of 

their friends! parents by name. 



60 Parent and Cnrnlnunib PartncrsI?ips: Student Views 

Human and Social Resources in the Community 

This scale msesses how mudl s t~ ide t i t s  trust and rely on neighbors aud corninunity members and 
whether the neighbors know and care about the st,udents and eadi other (8th g a d e  st,uderits 
only). 

Stutknts report that In this neighborhood: 

neighbrs get ttogefher to deal with problems 
p q i e  can be trusted 

yw can ownt on adults to see lhat children are 4 8  

equipment and buildings in the parklplayground are well kepi 

there are ad. ts ihar cn~ldren can look .p In 
 ad^ ts Know w b  the locar children are 

auring h e  day. I( s sate for k i  to pay in tne park 

[mmeone] cams aboul what happens here 
-- 

20% 40% SOX om 1WX 

Numbr of Students Responding: 88 Percent of %dents Endorsing Each Statement 

Your School + Systemwide Average 

On the next page, you will find a Gecluencp distribution of responses to the Human and 
Social Resources in the Coinrnuni ty scale. The scale is created by combirling all responses to  the 
survey questions shown above. 

The frequency distribution tells you what percent; of students have scores that fall into Tour 
different categories. These four categories are defined in detail in the table below the graph. 
Responses from your school are in the center chart. You can compare t h ~  responses in your sdlool 
to the bottom quartile schools (the lowest 25 percent) on the left arid the top quartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
In the top quartile scl~ools~ where students give the highest ratings t o  human and sacid 

resources in the commnnit,y, about 60 percent of students rate these resources as extensive or 
moderate. Even in these top schools. allnost one-third of students ratme these resources as scarce 
and another 8 percent as none. The ratings are lower iri the bottom c~uartile schaols: over half say 
human and social resources are scarce or absent. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools 

for Human and Social Resources in the Community. 

Students In 
Bottom Quettlk Schools 

Studentn in 
YOUR schoal 

Students in 
Top Quartlle Schools 

f 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category Iri this school, students; 

1 disagree or strongly disagree tl~at. ppoplp in the ~~eighborhood carp about ~shat happens 
None therr: they ~trongly disagree ~ v i t l ~  t 1 l ~  remaining item on tlie scale. 

2 agree and others disagree that, pcopl~ in t h e  neighborliood carp about what happens thrrc: 
Scarce t h y  disagree that tlw parks are safe for kids t,o play in during tlw day and t h ~ r r  are adults 

in t h ~  neigl~l~orhood who know the local kids and whorn t h ~  kids can look up to: they 
disagree or strongly disagree hat ~ l u l t s  make sure neighborhood kids are saf~. people in 
the nr~ghl,orhood citn ht. trusted. and neighbors deal with any problptns in thr rieigh1)orhood. 

3 agree or strongly agree chat people in t h ~  rleighborhood care about what happens t h ~ r e 7  
Some t11t.y agree tliar t h e  parks axe safr for kids to play in during the dar and there are adults 

in the ricighborhood who know the local kids and uphorn the kids can look up to; some 
agree and others disagree that adult,s make sure neighborhood kids are safe, people in the 
n~iglihorhood can be mlstcd. and the neighbors deal with any prohlpnls it1 the neighborhood. 

4 strongly agree tllat ppoplp ill the neighborhood care about what happms there. the parks 
Many are satc for kids to plat' in d l l r i n~  the day, alld them are adults in the nei~hborhond w11o - 

know the local kids and wliom the kids can look up to: thcy agree or strongly agree that 
adults u m k ~  sure n~ighbr~rhood kids are safe, people in t,he neighborhood car1 br tnlstpd. 
ant1 t b t  neighbors deal with any prol,lem~~ in thp neighhorhootl. 



ri2 Student-Centered E;ertming Climate: Student and TeacI~e~ Relations 

Press Toward Academic Achievement 

The items in this scale gauge how tnuch stndents feel their t,ead~ers challenge them to reach high 
levels of academic performance. 

My English or Math teacher: 

encourages extra work when I don't und.wdmd m e t h i n g  (eng) 
emourages d m  work when I don? undmhnd m e t h i n g  (mlh) 

praises my Bfforts when I wwk hard (&I) 
prase my efforts *hen I ham (mg) 

cares ~t don't 00 my worn In t n s  c l w  (eng) 
cares if I don't do my w k i n  thisclass (mlh) 

cares ~f I get b d  grades in this class (eng) 
cares ~f I gat bad grades in th~s clxs (&I) 

[ n e w ]  pvts me down In c l m  {mg) 
[never] puts me down In elm (mth) 

expects me to cia my best all the tlme (mh) 
expects me to do my best all the time (eng) 

[won't] think I'm dumb if I ask h u t  thinqs I don't understand (eng) 
[won?] thlnk I'm dumb ~f I askabut lhings I don't understand (mth) 

th~nkg it Is very imprtanl I &well in th~s elm (mg) 
expects me bcompkte my h m e w d  every night (mlh) - - - 

20% 40% 80% 8 0% 1W% 

Numbr of Students Responding : 155 Percent d Students Endorsing Each Statement 

Your school + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Press Toward 
Academic Achi~lvem~nt, scale. The scale is created by cornbiaing all responses to the survey 
questions shown above. 

The frequency distribution tells you what percent of students lmve scores that fall into four 
different categories. These four cat.egories are defir~ed in detail in the t a l k  below the graph. 
Responses Erolli your school are in the cent.er chart. You can compare the responses in your school 
to the bottom quatile schools (the lowest 25 percent) on the left and the top quartile schools (the 
highest, 25 percent) on the right, 

Here is a summary comparing top scoring schools t o  the bottom scoring schools. 
In the top quartile schools, about 63 percent of students report high or moderate press toward 

acadenlic xhievement. In these top schools, a sizaMe also report limited or no academic press. 
The lowest. schools are not markedly different; here half of students report high or moderate levels 
of press toward xademic ackjevemcnt and half report limited or no press. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools 

for Press Toward Academic Achievement. 

Students in 
Bottom QuarIile Schools 

Studem In 
YOUR school 

students in 
Top Ouartile Sehodm 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category St,udeuts in this school: 

1 disagree or strongly disagree that thrir teacher thinks it is important they do well, rlnes 
None not think they're dunll~ if 111r~ ask aljout t h i n e  they don't understand. expects them to 

romplee t.heir honiework and do their best. do- not put tfieni down. ant1 cares if they 
get tvad grades or dorl't do their work they strongly disagree that their t ~ x l i e r  praises 
them uwhcn they work hard or encourage then to do extra w ~ r k  when thcy dori't undrrstartd 
something. 

2 agree and some disagree that their teacher thinks it is  important they do rvcll. rlocs iiot 
Limited think they're dumb if t h y  ask ahout things they don't understand. expects them to co~nplete 

their homework. and do their best. does not put them down, and cares if they get bar1 grades 
or don't do their work: they disagree that their teacher praises them tvhm they work hard 
or encourages thcm to do extra work when they don't understand something. 

3 agree or strongly agree that their tearher thinks it is important t h r ~  dn n-ell. do& not 
Moderate think thry'rr cluumb if they ark about, things r h ~ y  don't understand. expects them to complete 

thrir 11onlework and do their best, does not put thcm rlown, ca re  if the? art bad grades or 
don't do their work. and praises them when they work hard: they agree that their tearher 
encourages them to do extra work n~beri they don't understand something. 

4 strongly agree that tthrir r~nchcr  thinks it is important they do wt311. rloes not think they're 
High dumb i f  thcy ask about things they clori't untlersrstand. ~xpects them to complete their home- 

nwrk and do thcir best. does not put them down. cares if they get had grades or don't do 
their work. praises tbenl when thev n-ork hard. and Pncourages thcm to do pxtra work when 
they don't understand something. 



64 Student-Centered Learlling Cli~na~te: Sttldent and Tex91er Relations 

Limits an Students' Capability to Learn 

In this scale higher scores are xnore negative. The sr:ale assesses teachers' views of tlie factors that 
may impede students' capabilities to learn. 

Teachers agree that: 

if students have trouble w/ a topic, thefll probably have trwMe in future 
my studmts can1 work together wilhut  close supervision 

my students arm7 ready for hiiher-order learning wlthwt the basics 
schwls Ean do l~ttla for sludenb w~thout prom home values 8 hahits 

20% 4% rn e& rao% 

Number d Teachers Respnndlng: 35 Percent of Teachers Endorsing Each Statement 

your School + Systemwide Average 

On the next page. yo11 will find x frequency distributiorl of responses t,o the Lirnits on 
Students' Capability t,o Learn scalc. The scale is created by combining all responses to tlie survey 
q~iestjons shown almve. 

The frequency distribution t,ells you wl~at, percent of tea~:liers have scores t,hat fall into four 
differ~rrt cat,egories. These four categories are defined in detail in the tnl~le below the graph. 
bsponses from your sdlool are in the center cllart. You car1 compare thc responses j n  your scliool 
t,o the bott,on~ quartile scllools (the lowest 25 percent) on the lcft artd the top quartilt: sdiools (the 
higlicsb 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
The schools in the top quartile have ~ r ~ o r e  teachers noting limits on their students' capabilities 

to learn. Fift,y five percent of teachers report very limited or limited student r:apabilities. 
Teachers in the botkorn quartile of sclloals are ~nlich more positive. with 69 percent reporting tliat 
their students care capable nr v e g  capable, therefore having fewer lirrlitations t,o interfere with 
their learning. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools 

for Limits on Students' Capability t o  Learn. 

Teachers in 
Bottom Quartlle Schools 

Teachers in 
YOUR sehwl 

Tenehers in 
Top Quartlte Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category In this school, teachers: 

1 disegrw or strongly disagree that trithout proper home values there is litile the school 
very can do, that students are not ready for higher order learning without knowing t,he basics. 

Capable cannot work together without supervision. and will prohablv haw trouble learning topics in 
the ruture t.hey have trouble with now; and tbcy strongly disagree that students are not. 
cnpdde of learning t 1 1 ~  material thev are supposed to teach. 

2 agree and sonip disagree that without proper hemp values there is little the school can dn. 
Capable m ~ d  that students arr not ready for higher order learning without knowing the basics; thqv 

disagree that  stiidents cannot work together without supervision and probably nil1 grobahly 
h a w  trouble learning topics in the future they h a w  trouble with nou-: t h ~ v  d isa~ree  to - - - 

strongly disagree that students are not capal~lc of learniug tbr material they me supposed 
to tearh. 

3 agree that ~ ~ i t b n u t  proper home values there is little t h ~  school can do. that stlldrnts are not 
Limited ready For higher order learning without knowing the I~asics, cannot work together without 

Capabilities supervision, and will prohahly haw t r n u b l ~  learning topics in the future they have trouble 
with now: some agree and some disagree that studcnts are not capable of leaning thr 
material thev arc. supposed to t eacl~. 

4 strongly agree that, without proper home values there is  little the %hod can do, that 
Very Limited students are not ready for higher order learning n-ithout knowing the basics. cannot work 
Capabilities togetlwr without supmr*ision. and will probably haye trouble learning topics in thp fnturp 

they have troltble with now: they agree or strongly agree that students are not. capable 
of learning the material thev me supllnscd to teach. 



66 Studen t-Centered Learning Climab~: Stndcnt and Teacher ReJa tions 

Knowledge of Students' Culture 

These qliestions measwr: t,eacliers' efforts to better underst,and their stude~lt~s and tlieirh homes 
arlrl cult ural backgrounds. 

Most teachers in this school: 

read bwkshratch docurnentarles to learn aboul Ss cultural backgrounds 

talkwith students a b u t  their livasat h m  

talk with ahdents about their cultures 

ars k d d g e a b l e  of &SUB and cdlaeems in the mrnrnunity I 

Number ol Teachers Responding: h m s p  Percent ol Tmhers Endorelng Each Statement 

m y $ + ; ; . $  .y--:;;q Your School 4 Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Knowledge of 
St,urlents' Culture scale. The scale is created by combining dl responses to the survey questions 
showri above, 

The frequency distribution tells you what percent of t.eachcrs have scores t,hat fall illto four 
different catrgories. These four categories are defined in detail in the table below the graph. 
Responses from yonr school are in the center chart. You can compare tlic responsps in your school 
to tlle hott,om quartiIe schools (the lowest 25 percent) on the left and the top quartile schools (the 
lligll~st 25 percent) on the right. 

Here is a summary comparing top scaring schools to the bottom scoring schools. 
I11 the top rated scl~ools on this scale. the most prevalent category of teacher responses show 

that 39 percerrt have an extensive knowledge of their students' culture. Another 33 percent 
indicate significant k~io~vl~dge .  Fewer than one-third show limited or no knowledge. Teachers in 
t,he bat tom quartile schools haw much less knowledge of their students' culture. Here 35 perrent 
have minimal kriawledge and 27 percent have litnited knowledge. 



Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and to  Low-Rated Schools for Knowledge of Students' 

Culture. 

Teachers In 
Bottom OuaRiIe Schools 

Not Enough Data 
from Your School 

Teachers in 
Top Quartile Schools 

1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category In this scbool: 

1 none or only some of the teachers erlgagc in these activities. 
Minimal 

2 about half of the trachrrs know about community issues; some or about half talk with 
Limited students about their homes ar~d cultures: and some try to learn ahout students' cultural 

backgrounds. 
3 most teachers knna- commun~t>- issues; about half or most talk rr~ith studrnts about their 

Significant home and rultur~: and about half try to learn about students' cultural backgrounds. 
4 most or nearly all engage iu these activities. 

Extensive 



68 Sftident-Cwtered Learnjng Climate: Student and Tearher Relations 

This measure focuses on the q11ali.t~ of relatiorzs and the amount of trust, and conifort hetween 
students arkd teachers. 

Students agree that their teachers: 

a h q a  keep belt promises 

[do not] punish kids withwt knrmrlng what happened 

I 

[do not) get mad wnenever I maw a rnisrade 
always try to be fair 

m a e  me fed safe and comfortaMe -T?-,~:s~A r____ , . .. 
-w wi h a y s  liden to stmnts Heas & % - 3 3 .  A>2h ,,.. ,,<+, ..... .,,*.* ~. 

[do] we what I Wink 
really care a h 1  me 

have a good r e a m  when they tell me nd to do somefhing 
. . -- 

20% W E ~  609~ am 1m% 

Number of Students Responding: 251 Percent of Students Endorsing Each Statement 

Your School + Systemwide Average 

O n  the next page. you will find a frequency distribution of responses to the Student-Teacher 
Trust scale. The scalc is created by combining a11 responses t,o the survey questions shown above, 

The frequency distribution tells you what percent of students have scores that fall into four 
different categories. These four categories are defined in detail in the table below the graph. 
Responses from your school are in the center chart. You can conipare the responses in your school 
to thc bottom quartile scl~ools (the lowest 25 percent) on the left and the tJop q~iartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to  the bottom scoring schools. 
711 the S C ~ ~ O O ~ S  rated high on this scale, aver 80 percent of students tell of very strollg or strong 

levels of students and teacher trust. In the schools with the lowest ratings on this scale about 60 
percent of students report very strong or strong trust with teachers. A significant immber of 
students in these schools do not experience a very high level of trust with their teadiers, however. 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools for Student-Teacher Trust. 

Students In 
Bottom Quartlle Schools 

I 
Studants in 
YOUR school 

Students in 
Top Quertile Sehaals 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category In this school: 

1 s t u d ~ n t ~ s  disagree that their teacher tias a good rcnson for tttHing them not bo do something, 
No Trust cares aboul them and what they think. does not get mad tr+he:n they m a k ~  mistakes, w i l  

always listen to students' ideas. alwavs tries to bp fair, makes t11t.m feel safe and cornfortabIc, 
and can lie trusted: the?. disagree or strongly disagree that their teaher does not punish 
student:: ~ i t ~ h o u t  knowing what happened and keeps his nr hm promises. 

2 some students agree and others disagree that their teacher ha a good reason for tclling 
Minimal them not t,o do something, and cares ahout what they think: they disagree that thcir teacher 
nust reallv cares about them, gets mad when they make mislak~s.  1vill always listen to students' 

idpas, always tries to be fair. makes them feel safr and comfortable. ran l)e trusted. does not 
punish students without knowing mhat happened and keeps his or her promises. 

3 students agree that their tearher has a good reasan for telling them not to do sorr~ething. 
Strong n u s t  cares about, tIrcm and what t h y  think, d o ~ s  not get rnad when they make a mistake. will 

dm-ays listen to their ideas. dways tries to he fair, makes then1 feel saf~ and cornfortablc. 
and can Iw trusted; some agree and others disagree that their texher does not punish 
students without knou-ing mhat happened and keeps his or her promises. 

4 students strongly agree that their teacher has a good reason for telling them not to do 
Very Strong something. carps allout them and what think. does not get mad when thqv make a 

Trust mistake, will always list,~n to their ideas, always tries to h~ fair. makes them fee1 safe and 
cornfortahle. and can b~ trusted; agree or strongly agree that their teacher dors not 
punish students n-ithout knowing n-hat liapp~npd and keeps his or her promises. 



70 Student-Centered learn in^ Cli~nate: Student and Teacher Relatio~~s 

Classroom Personalism 

This scale fot:uses on the individual atteritiou and persorial concern that stude~lt~s receive from 
their teachers. 

Students agree that their teacher: 

r&ces if I have trouble learning sometn ng (mtn) 
relates tnis sub.ect lo my pwsonal Interests (mg) 

really l~stens t o w k t  I havetosay (rnth) 
really listens tc what I have to say (eng) 

relatea #is subject to my pwsonal interests (mlh) 
hdps me catch up if I am behind Imih) 
helps me catch up if I am M i n d  Ieng) 

e willing to glw exIra help on wrk ~f needed (mth) 
m e s  if I ham tmuMe learnlng methlng (eng) 

IS wllling to give extra help on work if needed (eng) 

b e l i m  I Fan do well In school (mth) 4 

Ddlm I can do we1 n d-d (eng) 
- - -. . - - - - -. 

Flurnber of Students Responding: 153 Percent of Students Endorsing Each Statement 

4::< , - - . . Your School + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Classroom 
Persortalism scale. The scale is created by combining all respo~lses t,o the survey questions shown 
above. 

The frequency distribution tells you what, percent of students l l av~  scores that fall into four 
different categories. These four cat,egories are defined in detail in the table helow the graph. 
Responses from your school arp in the center chart. You car1 compare the responses in your school 
t,o thc bottom quartile scl~ools (the lowest 25 percent) on the left and the top quartile schools (the 
Iiighest, 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
In the top quartile scl~aols on this scale, 4 1 percent of students. the largest single group. 

experience straug classroom personalism from their t,sachcrs. Another 39 percent report 
considerable classroom personalism. Relatively few students in these high rated schools report 
minimal or no rlassroonl personalism. In the bottom quart& schools the most prevalent response 
is that a considerable amount classroom personalism exists. A fairly large numhcr of stnden ts 
( m r e  than one-third) report minimal or no personalism. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools for Classroom Personalism. 

Students in 
Bottom Quartlle Schools 

'- 1 
Students In 
YOUR school 

Students in 
Top Uuartlle Sehools 

1 2 3 4 7 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category In this school: 

1 students disagree or strongly disagree that their teacher believes they can do ~ e 1 1  in 
None scl~ool, is willi~lg to give mtra help. notic~s if they are having trouble learning somPthing. 

helps them catch up if they are hehind. and really l i s t~l~s  to what they l~ave to say: they 
strongly disagree that t hp  teacher relat~s the subject matter to t h ~ i r  personal interests, 

2 s o m ~  agree and ot,hers disagree that  their teacher believes they can do well in school; all 
Minimal disagree that their teacher is willing to give Pxtra help. notices if thev are having trouble 

learning something, helps them catcll np if they arp behind, and really listens to what  they 
have to say: they disagree or strongly disagree that their teacher relates the suhjert 
matter to their pe~sorlal interests. 

3 students agree or strongly agree thak their t,earher belie\-es they cam do m~ell in school; 
Considerable  the^ agree that then  teacher is willing to  give extra help. notices if they are har-ing troublc 

learning something, hplps them catch up if they arp behind, and really listens to  n-hat they 
have to say: however, some agree and othws disagree that their teacl~cr relates the subject 
matter to their personal interests. 

4 students strongly agree that their teacher believ~s tbep can do m ~ l l  ia school, is  willing to 
Strong give extra help. notic:es if they are having troublra learning something, anrl helps their1 catch 

up if they are behind: they agree or strongly agree that their tearher l i s t~ns  to wkaz they 
say and relates the subject matter to their personal interests. 



72 Student-Centered Leariling Climate: Student and Teacher Relations 

How Many Teachers Know You by Name? 

This is a single quest,ion from the survey. -'About Iiow many teachers at this srl~ool know you by 
~larne?" 

Below. yoti will find a frequcnry distrjhution of responses. Tllc frequency distribution t,ells 
you what  percent of s t u d e ~ ~ t s  haw scores that fall into five different categories. 

Responses from your school are in the center chart. Yolt can compare the responses in your 
school to the bottom quarrtil~ scl~ools {the lowest 25 percent) on the left and the top quartile 
schools (the higliest 25 percent,) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
In tlw top q~tartile schools on this question tllr vast majority of students (67 percent) report 

that nlost, or all of the teacllers k ~ l e w  tllenl hg name. In contrast. in the hottom quczrtile schools 
almost half of students say that none or a few t,eadiers know them by name, 

Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools. 

Students In 
bottom quartile schools 

-1 
Students In 
YOUR school 

Students in 
top quartile schools 

none a few about mwt all none a few about most all none afew *bout most a16 
half half half 

How Many Teachers Know You by Name 
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74 Student-Centered Learning. Climate: Student Views 

Peer Support for Academic Work 

This measure reveals the extent to which norrns among students support and encourage academic 
work. 

Most students in my English or Math class: 

thlnk Cing homework is important {eng) 
thinkdolng hmermrk is i m p o m  (mth) 

+ + 

1d it is rrnprtant to pay M'on in €la?& (eng) 
feel ~t is irnprtant ta pay attenhan in class (mth) 

fee i t  is ~mportant to attend s l  their dasw (eng) 
lee f l  is Imporhnt to attendam their classes (mth) 

by hard to get gwo graoes (eng) 
try hard to get good graaes (mln) 

Number of Students Responding: 155 Percant of Students Endwslng Each Statement 

Your School + Systemwide Average 

O n  the next page. yon will find a frequency distribution of responses to the Peer Support 
for Academic Work scale. The scale is created by combining a11 rpsponses to the wirvpy questions 
sl~otvn above. 

Tht? frequency distribution tells you what percent of students have scores that fall illto four 
different categories. These four categories are defined in det,ail in the table below the graph. 
Responses from your school are in t,hp center chart. You call compare the responses in your scllool 
to the bottom quartile schaob (the Iowest 25 percent) on the left and the top qtiartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
About 64 percent of students in tlie top quartile schools report that their peers provide strong 

or nloderate support for academic work. Somewhat more than onethird of st~~dent~s in these 
schools report limited or minimal peer support. There is even less peer support for academic work 
in the hottor11 quartile schools. Well over half (59 percent) of students report minimal or limited 
peer support, 



comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools 

for Peer Support for Academic Work. 

Students In 
Bottom C)uaWle Schools 

Students In 
YOUR school 

Studem In 
Tap Quartlle Schools 

1 2 3 4 1 2 3 4 f 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat,egory Students ill this school reported that: 

1 few or none of the students in their class think getting goorl grades is cool. try to get 
Minimal good grades. attend all their classes. pay attention in cia%>, arlrl think doing honiework i s  

irripurtant. 
2 I , P ~ ~ . P P u  about half and most of ~ L F  s t~ ir l~nfs  in their class think g ~ t t i n ~  goad grades Is - - 

Limited cool: most try hard ro get good grades and attend all theix clasws: a few or most think 
doing homework is important and pay attention in c l a s  

3 most of the  students in their class iry hard t,o get good grades and atr~ntl dl their classes. 
Moderate and about half or most pa,v attention in class arid think cloirig ho~~lrxt~ork is  important. 

4 all r ~ f  the students iri tlie~r class think getting good vades is cool. try hard to get good grades. 
Strong and attend all of their classes; most or all of the students in their class pay attention in 

class and think doing homework is important. 



76 St,udent-Center~d Learning Climate: Student Views 

Classroom Behavior 

St,udenbs \.ere asked if their clarsmates t,reat eadl other with respect. work together well. and 
help ex11 other learn: and if other st.udents disnipt, class. like to put ot,liers down. and don't [:are 
about eacl~ other 

Students agree thal other students h their class: 

[do not] often disrupt claff (rnthl 
[bo not] often d~srupt class (en@ 

[do not] like 10 put others h n  (eng) 
[&J mt] jusi Imkout for themsehr~ (ong) 

Ireat each Dthw with regpect (end 
[do nol] just lookout for themselves (rnth) 

haleach dher with respect (rnth) 
[really] care abut each other (eng) 

wcnk logether to mive problem (eng) 
help each other learn (eng) 

2056 iU1 % 60% 80% 1 m  

Numtwr of Students Responding: 153 Percent of Students Edwakng Each Statement 

. ' your ~ehool  + Systemwide Average 

On the next page. you will find a frequency distrihlltion of respo~lses to the Classroom 
Behavior scale, Thc. scale is rreated by combining all responses to the survey questions shown 
above. 

Tht! freqtiericy distributioll tells you what percent of st,udeilt,s have scores that fa11 iilto four 
differerlt categories. TIlese four categories are defined in detail in the table below the graph. 
Responses frorxl, your school are in the center chart. You car1 compare t,be responses in your scl~ool 
to the hottom quartile scliools (the lowest 25 percent) an the left and the top quart ile scl~ools (the 
liighest 25 p~n:eut,) on thc right,. 

Were is a summary comparing top scoring scheols t o  the bottom scoring schools. 
FiAy right percent of students in the top quartile scliools on this scale report very positivc or 

inoderately positive classroom behavior. Over 40 percent report negative or very negative 
classroom behaviors in these hiall rated sclm~ls.  Classroonl behavior is worse in the bottom 
quartilr: schools, where tthe most frequent rating, made by 42 percent of stude~lts. is ilegative! and 
13 percent of students rate classroom behaviors as very negative. 



Comparing Responses in Millard Fillmore School 
to  High-Rated Schools and to  Low-Rated Schools for Classroom Behavior. 

Students In 
Bottom Quartlle Schwls 

Students In 
YOUR school 

Students In 
Top Quertlle Schools 

1 2 3 a 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Cate~ories Charted Above 

Category In this schnol. stiidents: 

1. strongly disagree with all items on t 1 1 ~  scale. 
Very 

Negative 

2 disagree with all items an the scale, except that some strongly disagree that, students do 
Negative not disrupt class. 

3 agree nr strongly agree that students who do well are not mad+) ffun of. and stltdcnts n-ork 
Moderately together to solw p~-obl~mir, help each ot,her learn, get along u~ell. care about each other, and 

Positive treat each other uith respect: t , h ~ y  agree that  students do not look out just for themselves. 
md do not like to  put others down: some agree and Ronw disagree that students do not 
disrupt class. 

4 strongly agwe with all it,ems an thp scale. 
Very Positive 



78 Student-Center~d Learr~ing Climate: Studeat Views 

Safety 

This scale nleasures students' sense of personal safety iusida and outside the school aud traveling 
to and from schooI. 

I feel mostly safe: 

outside around theschwl 

traveling Mwem h m  and &I 

In the hallways and bathmms ofthe schad 

Number af Students Respndlng: 252 Perwnt of Students Endorsing Each Statement 

Your School + Systemwide Average 

O n  the next page. you will find a frequency distribution of responses to the Safcty scale. 
The scale is created hy combining all responses to the survey q~~estions shown above. 

The frequency distribution tells you what percent of students have scores that fall into four 
different; categories. These four categories are defined in detail in the tablc below the graph. 
Responses from your sdiool are in the center diart. You can compare the responses in your sci~ool 
to the bottom quartiIe schools (the Lowest 25 percent) on the left and the top quartile scllools (the 
highest 25 pcrcerlt) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
In t,lle schools rat,ed highest on student safety, 28 percent of stttdents feel very safe. and 38 

percent feel mostly safc. About one-thjrd feel somewhat safe or not safe. In the lowest rated 
schools only 11 percent of students feel very safe and the nmst common category is somewhat safe 
with 42 percent of students. In general! students are much less apt to feel safe outside the school 
than inside. 



Comparing Responses in Millard Fillmore School 
to High-Ftated Schools and to Low-Rated Schools for Safety. 

Studants in 
Bottom Cluattlle Schools 

-1 
Students In 
YOUR sch~at  

Students in 
Top Puartlle Schools 

7 2 3 4 1 2 3 4 f 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat,egory In this school; students reported that they feel: 

I somewhat or not safe it1 their classes and in the l t d l ~ ~ a y s  and bathrooms; they do not feel 
Not Safe safe traveling het~veen home and school and outs id^ aroilnd the school. 

2 somewhat or mostly safe in their classes. in thc lrallways and bathrooms. and traveling 
Somewhat bctwcen home and school: they feel somewhat safe outside around the school. 

Safe 

3 very safe in t,heir classes, and mostly or very safe in the lialllvays and bathrooms, traveling 
Mostly Safe l)et,m-~~n home and school, and outside mound the wlcllool. 

4 very safe in all rhese area5. 
Very Safe 



80 St rrden t-Centcrcd Learning Climate: Student Views 

Incidence of Disciplinary Act ion 

In this srale higher scores are more negative. Tllp questioi~s measure haw often stuclents get, illto 
trouble and are disciplined. 

At lead 3 to 5 times this school year: 

I have been suspended fmm %hod 

/f 
my parents had !a mme to school becauss I got into tmMe 

I have bewl sent ta he offw for getting inta troubls 
m)r parents have bm contacted m u s e  I got into Emubla 

I have @Ian inin trouble at schml 
. . 

2G% 40% 65?i 86% 1W% 

Number of Students Respwrding: 252 Ferwnf of Students Endorsing Each Statement 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Incidence of 
Disciplinary Action scale. The scale is created by combining all respollscs to the survey qllestions 
shown above. 

The frequency distrihutiork tells yon what percent of students have scores t,hat fall into four 
different categories. These four categories are defined in detail in the table helour the graph. 
Responses from your sclioal are in the center chart. You can compare the responses in your school 
to the bottom qliartilc schools (the lowest 25 percent) on the left and the top citiartile sc:hools ( t , h ~  
highest 25 percent) on the right, 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
On this scale the top quartilc! sdiools are the most negative. 28 percent of  students report 

very extensive or extensive incidence of disciplinary action and 72 percent report linlitetl or no 
incidences. In the bottom quartile of school.; where the reports of disciplinary actions are fewest. 
12 percent of students are in the very extensive or extensive category and 56 percent report no 
incidences of disciplioary actjon. 



Millard Fillmore School 81 

Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and t o  Low-Rated Schools for Incidence of Disciplinary 

Action. 

Student8 in 
Bottom Quartlle Schools 

Students in 
YOUR school 

Studente tn 
Top auartile Schools 

1 2 3 4 1 2 3 4 t 2 3 4 

Percent of Students in Each Category 

Definition of  Categories Charted Above 

Category b~ this school. students reported that last year: 

1 thry never got into trouble or r v ~ r ~  sent to the offirr, their pareiit,s never were contactetl 
None because of trouble or went to  the school hecause of trouble. and thev were never suspended 

from school. 
2 they got intu trouble 1 to 2 times: thet- wcre s ~ n t  to  the olficr or their parents were 

Limited contacted because of trouble ant1 came to thc: school up to  1 to 2 times; arid t,hey had 
never been suspended from school. 

3 they got inro trouhlc more than 3 times: they were scnt to t11e office or their parents ~ i ~ r p  

Extensive contacted I)eca~~se of trouble and ca111~ tro the school hetween 1 and 5 times: ant1 they were 
susperided from school 1 to  2 times. 

4 they got into trouble. were sent co the office. or their p a r ~ i i t ~  %%-me contacted h~causr of 
Very trouble and came to the school more than 5 times; ant1 they were suspended from sr.hool 

Extensive more than 3 times. 



82 Profmior~d develop me^^ t a11 d CdJa hora, tion : Professional Comm tlnjty 

Focus on Student Learning 

This scale gauges thr: exte~lt to whicli teachers feel their scl~ool's goals and actions are foclised on 
imnproving s tudeiit learning. 

Teachers agree that this school: 

focuses on what's best Iw sludenl eaming when making aecislons 
has we1 aehned learn ng expenations lor a1 s,oents 

sets n gh standards for acadetn c performance pp<i! 

wganizas the sohwl day to maximize insttuctional time 
.- . . 

4 
20% wm m am IW 

Number of Teaeltern Responding: 28 Percent of Teachem Endorsing Each Statamem 

. -,A, .: ). .,>"- Your School + Systemwide Average 

O n  the next page. you will find a Frequency dist.ribution of responses to the Focus on 
StlitIent Learning scale. The scale is creat,cd by conlbiriing all responses to the survcy questions 
shown above. 

The frequenry distribution tells you what percent of teachcrs have scores that fall into four 
different categories. These four ~at~egosies arp defined in detail in the tabk below the graph. 
Responses from your school asp in the center chart. Yon can conipare tlw responses in your school 
to the bobtorn quartile scl~ools (the lowrjst 25 percent) on the left and the top quartile schools (the 
highest 25 percent) oil bhe right. 

Here is a summary comparing top scaring schools to the bottom scoring schools. 
The top qnartile schools on this scde show a very strong focus on student learning. Eight,y 

four percent of teachers report that their srhool is very iocused or focused on student learning. 
The bottom quartile schools are very different. where 62 percent of teachers report that they are 
not very focused or have no focus on student, learning. 



Millard Fillmore Scl~ool 

Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools for Focus on Student Learning. 

Teachers In 
Bottom Quartile Schools 

Teachre In 
Top Puartile Schools 

1 2 3 4 1 2 3 4 'I 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Cat~gorl- Teachers in this scllool: 

1 disagree m strongly disagree with all items on the scale. 
No Focus 

2 agree that t h ~  school maximizes instruction timts: some agree ;tr~d some disagree that the 
Not Very sr:hool sets high stai~rlards for xaclemic performance, has rwll-defined learning expectations 
Focused for students. and makes decisions based on R-hat is  best for st,udents: thcy disagree that 

the school u.orks at dp~*eIopin~ studcnts' social ?kills. - - 
3 agree wit11 all items on thc m?cal~. 

Focused 

4 strongly agree that, thr school day is organized to maximize instruction time; t,hey agree 
Very Focused or strongly agree that the schi~~ol sets hiall standards for wademic performwcr, ha? tvell- 

defined tlpfinpcl learning expectations Ibr students. maker: clecisions baseti on u-hat is best for 
students, and works at cl~vrloping students' social skills. 



84 Professional Develnpm~n t and ColIrz Loration: Professio~~al Communitav 

Peer Collaboration 

These questions measure the extent of a cooperative work ethic among st,aff, 

Teachers agree that in this school: 

reacners des 9 nshucthal programs togemer 
kachers coord nate teach ng with indr.ciion a1 other grades 

princ paWners/staf l  collaborate w make the scnool tun dfedively 

20?& 4 W  60% 80% 1W96 

Number of Teaehwg Respending: 28 Percent of Teachers Endorsing Each Slaternent 

Your School + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Peer 
Collaboration scale. The scale is created hy combining all responses to the survey questions 
shown above. 

The frequency distribution tells you what percent of teachers have scores that fall iuto four 
difierent catcgories. Tllesc four categories are defined in detail in the table below the graph. 
Responses frorn your school we in t,he center chart, You can compare the responses in your scllool 
to t,hc I>ottom quartile schools (the lowest 25 percent) on the left and the top quartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Teachers in the top quartile of schools report very high levels of peer collaboratioil, with 86 

percent noting extensive or significant levels. In contrast. more than half of thc teachers in the 
bottom quartile schools report limited or no peer collltborat,ion. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools for Peer Collaboration. 

Teachers in 
Battorn Quartik Schools 

>- -I 
Teachers in 
YOUR school 

Teachers in 
Top Quartile Schools 

t 2 3 4 f 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Caregory T~achers in this school: 

1 disagree that ocher teachers are cordial: and disagree and strongly disagree that col- 
None latmrativ~ pfforts make the school run well, and that teach~rs coordinat~ instruction across 

grades and design instrrictiond programs together. 
2 agree t,hat other teachers are cordial; sump teachers agree and some disagree al~out 

Limited n-hrther rollaborative efforts make the school run n ~ l l :  and all teachers disagree that teach- 
ers in their scIiool coordinate instruction across grades ant1 design instructional programs 
together. 

3 agree or strongly agree that other teachers arp cordial, and agree that coil ah or at it,^ efforts 
Significant make their school run n.ell, teachers coordinate instruction across grades, and teachem design 

instructional programs together. 

4 strongly agree that other teachers arc corclial. and agree ur strongly agree that rollah- 
Extensive oratlvr efforts make their school run wdl. teachers coorclinat~ instruction across wades. atid 

teachers d c s i ~ n  instructional progranis t,o~ether. 



86 Profes.qionaI Developnient; a i d  Colln bora t ion: Professional Co~nmunil,y 

Public Classroom Practice 

This scale examines the extent to which colleagues share useful inforniation about new cmriculnni 
materials. observe or teach in t?ach others' clasmoollls. and provide eacli other meaningful 
feedback on tlieir traching. 

At least twice this school year ,  I have: 

invited someone in ta help lBxh my class(es) * 

h d  colkagues obswve my classroom + 
rweiv6d feeaback on my performance from dleaguas 

visaed other teachers clasmms 

received suggesbons for c.rc~ urn materials from col eagues + 
20% 45% 80% 00% %MI# 

Number ot Tenchem Responding: 27 Percent d Teachers EndorsEng Each Statement 

Your School + Systemwide Average 

On the next page, you will find a frequency distrihution of responses to the Public 
Classroom Practice scale. The scale is created by combining all responses to the survey questions 
shown above. 

The frequei~cy distribution tells you what pprcent of teachers have scores that fall into four 
different categories, These four categories are defined in detail in the tahle below the graph. 
Responses from your school are in the cent,er chart. You can compare the responses in your sdlool 
to t,he bottom quartile scl~oals (the lowest 25 percent) on the left and the top quartile schools (the 
higllest 25 percent,) on the right. 

Here is a summary comparing top scoring schools t o  the bottom scoring schaols, 
1 r ~  the top quartile schools. 75 percent of teachers report extensive or moderate levels of public 

classroo~n pracbices, In the bottom quartmile schools. fewer teachers report such high levels of 
public classroom practices and almost half (46 percent) report minimal or no public classroom 
practices. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools for Public Classroom Practice. 

Teachers in 
Bottom Quartite Sehoolss 

-1 
Teachers in 
YOUR school 

Teachers In 
Top QuarHle k h o d s  

f 2 3 4 f 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Cateaories Charted Above 

Catrgorr- Tcxhers in this school reported that thiq ?oar: 

1 they never part i~ ipat~~d in anr of these activities. 
None 

2 they received suggestions ahout materials once 01. twice; visited other ulassroorr~s and re- 
Minimal r e i r ~ d  fwdhack on their performance and are observed by cnlleapes never or once: ant1 

never invited someone to h ~ l p  teach class. 

3 tlipy rweiv~d sugestions about materials 3 to  9 times: visited ot,her cla~sroonls aiid received 
Significant feedback on their performance and are obsrrvecl IIY colleagues 2 to  4 times; and invited 

someone to 11rlp teach c l a s  once or twice. 
4 they receit~ed suggestions about materials. ~ ' i s i t ~ d  ~ t , h c r   lassr room^ and r e c ~ i \ ~ ~ r l  i'e~dhack on 

Extensive their performance and are observed b,y colleagues more than 5 times, and invitrd somcoi~e 
to h d p  teach class more than 3 to 4 times. 



88 Professional Develonmenf; and Collabrmttio~~: Professional Cnrnmunit.~ 

Reflective Dialogue 

The questioris on this scale reveal how much teachers talk with one another &out iristruction and 
stmudent. I~aruing. 

Teachers report: 

&wanations h u t  schwk' g d s  more than Mwim a mnth + 
conversations ahut cumwlum darelopmentmre than twice a month + 

mmrematms abo-1 managing class behavior m r e  tnan lwice a month 
conversatlwls about what helps Ss learn mat m r e  tnan M e  a m t h  4 

leadms regularly d i w s  wurnptions abowt teaching end leeming 

teachers share 8 dlxug4 &dent work with olher taachers 
Ieacks talk a m  instruction in thatexhem' Iounga 

- 
20% 90% 65% 80# tW% 

Number of Teachers Responding: 28 Percent of Teachers Endorslng Each Statement 

Your School + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Reflective 
Dialogue scale. The scale is created by combining all responses to the survey questiolls shown 
d~ovc .  

The h q u e n c y  distributiorl tells you what percent of teachers have scores that fall into four 
differeni, catcgories. These fwir categories are defined in detail in the table below t11c graph. 
Responses from your sd~ool are in the center chart. You can compare the responses in your scliool 
t,o bhe bottom quartile schools (the lowest 25 percent) en the left arid thc: top quartilc schools (the 
highest, 25 percent) en the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Relatively few teachers in tlie top quartile schools report frequent occurrences of reflective 

dirtloaus. h i t  39 percent. describe regular reflective dialogue and another 31 percent occasional 
reflective dialogue. In the hottan1 quartile schools, almost no reflective dialogue is the most 
prevalent, response (37 percent). 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools for Reflective Dialogue. 

Teachers in 
Bottom Quartlle Sehaols 

Teachers in 
YOUR Wh-l 

Teachers in 
TOP Quartlle schools 

f 2 3 4 1 2 3 4 1 2 3 4 

Percent of f eachers in Each Category 

Definition of Categories Charted Above 

Category Teachers in this scllool: 

1 disagree or strongly disagree that they talk informall? about instruction. share and di+ 
Almost None cuss student work with other t~whers, and discuss assumptions about st~tdetlt learning: t h ~ ? -  

h a w  conversations about how students learn best. managing student behavior, developing 
new currjculum, and school goals less than once a month. 

2 agree that tlrev talk irlformally about instrueti011 and share and discuss student work with 
Occasional other teachers, some agree and somc disagree that they discuss a~sun~pt~ions about student 

learning; they have cenversatioas about how students learn best and managing stildent 
be l~a~ ior  2 to 3 times a month, and harc conrersations about developing uew currjculum 
and who01 goals less than 2 to  3 times a month. 

3 agree that the? calk iuformdly abo~it instruction. share and discuss student work with other 
Regular teachers. and discuss assunlptions about student learning; they also haw con~,ersatinns with 

other teachers about bov.7 stud~nts learn best and managing studpnt bchavior more than 
once or twice a month; and have conversations ahout, dev~loping new curriculum mid 
school goals from once to three times a month. 

4 strongly agree that they talk iritbrmdly about instruction. share and disciiss student work 
Frequent with other teachers, and discuss assumptions about student learning: they also have con- 

versations wit11 other t,eacherq about hen* sttidents learn best, managing student bchavior, 
dcryelo~in~ new curriculum. and school coals almost daily. 



90 Professional D~velopmw t and Collaboration: Professional Commnnit,y 

Teacher-Teacher Trust 

This scale rneasures tlle extent to which t;etzchers in a, school have ope11 cornmm~icatiort with and 
respect for t:acll other. 

Teachers agree that in this school: 

mast teachers d l y  care about each other + 

it's OK todbuss feelings and wmi~ with other teachers 

teachws respect mlleaples who lead s~hcld Irnprovwmmt &arts 

teachers respect those wllaagues wha ate expert at their craft 

I feel r e s p e ~  from ornw imhers 
-- -- - -- - - . 

Number otfmohers Responding: 28 Percent of Teachers Endorslng Eaeh Statement 

Your School + SystemwideAverage 

O n  the next page. you will find a frequency distribution of responses to the Teacher-Teacher 
Trust scale. The scale is created by combinirig all responses to the survey questions shown above. 

The frequency distribution tells you what percent of teachers have scores that fall into lour 
differ~nt categories. These four cat,egories are defined in detail in the tablp below the graph. 
Responses from your schao1 are in t.he center. cl~art. You can compare the responses in your school 
to the bottom quartile schools (the lowest 25 percent,) on the left and the top quartile schools (t,he 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Most teachers in the top quartile schools report a great deal of teacher-teacher trust. Seventy 

four percent note either very strong or strong trust among teachers. The hottom quartile scl~ools 
are quite different, with only 38 percent reporting very stroilg or st,rong trust;, and the vast 
majority (ti1 percent) describing no trust or minimal levels of trust anlong teachers. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools for Teacher-Teacher Trust. 

Teachers in 
Bottom Quartile Schools 

Teaehmrs in 
YOUR school 

Teachers in 
Top Quarlile Schools 

1 2 3 4 1 2 3 4 I 2 3 a 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category In t.his school: teachers: 

1 f r ? d  respected by none or some of the other teachers: they disagree 01. strongly disagree 
N o  Trust that teachers respect colleagues who are expert at their craft or ~ I I O  lead school improvement 

efforts, it i s  OK to disruss worries with other t~nchtrs, and teachers trust each other; ancl 
they feel that none of the teachers care about each other. 

2 feel resprr.trd hv some of the other teachers: thev agree that t ~ a c h ~ r s  respect collragues 
Minimal who are experts at their craft or who take the lead in school improwmcnt efforts, and it is 

Trust OK to discus? worries with other teachers: some agree and some disagree chat t~achers 
trust each other at this school: and none to some of the teachers in this school care about 
each other. 

3 Fecl r ~ s p c c t ~ d  by other teachers to a great extent: t h ~ y  agree that tearhers respprt rol- 
Strong Trust leagu~s nvho are expert at their craft or who takp the lead at school improvement efforts, 

it is OK to discuss worries with other teachers and teachers trust each other: and they feel 
that about half of the teachers in the school care about each other. 

4 feel respcctrd hs other tcachers to a great extent: they strongly agree that teachers 
Very Strong respoct colleagues M-ho arc experts at their cxaft and ~vho t.ake the lead on improvement 

T r u s t  ~ffnrts: they agree or strongly agree it is OK to disruss worries with other teachers and 
that teachers trust each other: and they fee1 most or nearly all texl le~s in the scI~ool care 
abwt each other. 



92 Professional Development and Collaboration : Professional Work j~lace 

Collective Responsibility 

This scale gauges the extent of shared c.ornmi tlnent among the faculty to improve the sc.11001 so 
that all students learn. 

Most teachers in this school: 

feel responsible when students fail 

lee responsible to help each other do heir best 
ne p maintam aisdp ine in h e  entire shoo 
tam responsibiIty lor improving the schoo 

feel respons~ble for nelpmg mdents cleveap sell conlro 
set nigh slanaams for lhernse ves 

20% 40% ED% WP& 1WW 

Number of Teachem Responding: 28 Percent of Teachern Endomlng Each Smment 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Collective 
Responsibility scale. Tbe scale is created by combining all responses to the survey questions 
shown above. 

The frequency distribution tells ;you what, percent of teachers have scores that fall into four 
different categories. These four categories are defined iu detail in Ijhe tal~le below the graph. 
Rnsponses from your school are in the center chart. You can compare the responses iu your school 
to the bottom quartile schools (the lowest 25 percent) on the left and the top quartile schools (the 
higllest 25 percent,) on the right. 

Here is a summary comparing top scoring schools to  the bottom scoring schools. 
In t,he top quartile scl~ools 011 this scale, 79 percent, of teachers describe strong or fairly strong 

collective responsibility in their schools, Teachers who report limited or very limited sense of 
collective responsibility make up a small minority of resporkdeuts in these schools, In  the bottom 
quart.& schools. an  the other l~and., 65 percent of teachers r ~ p o r t  limited or vcry limited collective 
responsibility. 



A4jlJar.d Fillmore Scllool 

Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Scl~ools on Collective Responsibility. 

Teachers in 
YOUR 8ChO01 

Teachern in 
Top Quarllle Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Catpgory Teachers in this scIiaaI reported that,: 

1 none or about half of the teac11ei-s feel resp;ponsihle that all students learn; some or none 
Very limited set high starlrlards for themselves, hrlp studcrits ~vith their self-control. take responsibility 

for st:hool improvement,. h ~ l p  diwipline all students. help each ot.her, and feel r~sponsiblc 
n-lien students fail. 

2 about half of thr teachers feel responsihl~ that all students learn. set high standards for 
Limited themselves, and help stl~dcnts with tlwir self-control: some or about half take rpsponsi- 

bility for school improvement. help discipli~l~ all students, and help each other; some fwl 
responsil~l~ u.l~e~:nl students fail. 

3 most t,eachers feel responsible that all studcnts learn. set liigl~ standards for then:nls~iv~s. 
Fairly high and help students with their self-control: about half or most takr responsibility for school 

improvement, help discipline all students, help ex11 ot1:nl~:r. aucl feel r~spo~~sihlp  when students 
fail. 

4 most or nearly all embracp t h ~ !  items on this scale. 
Strong 



94 Professional Devdoptnent and Colla bora1;ion: Professfonal Workplace 

School Commitment 

This scale rrieasures the extent to which teachless feel loyal and committed to  their school. 

Teachers report they: 

wwldn't want b work in any others&& 

woJd reanmend tnis school to parents 

often odc fornard to each worMng day at tiis s c n d  

20% 40% 611% BWb 1- 

Nu* of Teachers Respunding: 28 Percent of Teachers Endorsing Each Statement 

Systemwide Average 

O n  the next page. you wilI find a frequency distributjorl of responses to the School 
Corrii~~itlrlerlt scale. Thc scale is crcatecl by cainhini~lg all responses to the survey questions shown 
above. 

The frequency di~trihut~ion tells you what percent of teachers have scores that fall into four 
different ~at~egorjes. These four categories are defined in detail in the t;tble below the graph. 
Rcspoxises from your school are ill tlie center chart. Yo11 can compare the responses in your scJ~olool 
to the bott,om quartite schools (the lowest 25 percent) on the left and the top qui~rtile schools (the 
highest 25 percent,) on the right. 

Here is a summary comparing top scoring schoals to the bottom scoring schools. 
In the top quartile of sd~ools on school commitment, almost 90 percent of teachers feel very 

strong or strorlg cummi trnent to their school. OnIy a small group (13 perecnt) report minimal or 
no commitment. In  tlie bottom quartile schools. teachers are milch less committed. Fi fty-seven 
percent clt;scribt. minimal or 110 conimitrnerlt to their school although there arc a ~uhstantial 
number of teachers who do feel strong or very strong commitment. to their school. 
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Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and to Low-Rated Schools on School Commitment. 

Teachers tn 
Bottom QuaRile Schools 

>- 1 
Teachers in 
YOUR school 

Teachers In 
Top Quartile Schools 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Categorr T~achers in this school: 

1 disagree or strongly disagree with d l  items or1 the scale. 
None 

2 agree that they feel loyal to their school: some agree and somp disagree that they look 
Minimal forward to sd~ooi each day; all disagree that they would recommcntl the school to other 

parents and wo~ild not want to work at other schools. 
3 strongly agree or agrw that they feel loval to t.lleir school; agree that they lonk foward 

Strong to scllooi each day. would recommenci the who01 to other parei~ts, and n~nuld not want to 
work at other schools. 

4 strongly agree that t,he,v feel loval t,o their schoul: agree or strongly agree that they 
Very Strong look forlvwd to schuol each day. irpould recommend the school to other parenrs, and nrc~uld 

not want to ~ o r k  at m y  othrr ~cli001. 



96 Prt~fessional Dev~lop~nentm and Colla laboration : Professional Workplace 

Innovation 

Tliesc questions measurp whether teachers are continualIv lecvzming and seeking rlew ideas, have a 
-'can do" attitude, and U P  encouraged to change. 

Teachers agree that in this school: 

most lea~hws are willing to take riska to make the &mi bettw 4 

mDst bmhers am war to try new 1- + 

teachers have a 'can ao" attin& 

all teachers am encouraged lo "stretch and grow" 

teachm are mtinualky laaming &seeking new ideas 

most t e a c h  are really Wng ta i m p m  their faaching 
. . 

+ 

Number &Teachers Responding: 28 Percent of Teachers Endorsing Each Statement 

Your School + Systemwide Average 

On the nexrt page, you will find a frequency distributior~ of responses to t , h ~  Tilllovation 
scale. The scale is created by corllbining all responses to t,he survey questions shown above. 

The frequency distribution tells you what percent; of teacliers have scores that fall into four 
diff~rcnt categories. These four categories are defined in detail ill the table below the graph. 
Responses froin vour school are in the center cbart. You can compare the responses in your school 
to thc bot,t,orn quartile schools (the lowest 25 percent,) on the left alid the top quartile schools (the 
higllcst 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Teachers in the top quartile of schools report a great deal of innovation. 69 percent describe a 

strong tcildency toward innovation arnong their colleagt~es and another 21 percent moderate 
tendency. The responses in the bottom quart& slmw a real division among teacher responses: 
Roughly equal riumbers of teachers are in each of the four responsc categories. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to  Low-Rated Schools on Innovation. 

Teachers in 
Bottom Quartlle Schools 

Teachers In 
YOUR school 

Teachers In 
Top Quartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category Teachers reported that in this school: 

1 none or some of the  teachers redly t y  to improve thcir teaclii~~g: t h ~ y  disagree or strongly 
MinimaI disagree t,hat t,eachers arp continually learning, are  encouraged to grow. and have a "can 

do" attitud~: and none or some of thpir teachers trv new ideas and take risks. 
2 about half of the teachers seallv try to iniprove tlwir learning; somc. teachers agree and 

Limited othprs disagree that teachers at their srbool are continually l ~ a m i n g .  are encouraged to 
grow, and have a .'can do" attitude: only some of the teachers in t h ~ i r  school try new ideas 
and take risks. 

3 about half or most of the teachers really try to improve t h ~ i r  teaching: they agree that 
Moderate teachers are continually learning, are cncourag~d to grow, and hat-e a "ran do" att,itude; and 

about half OF the t,eachclrs try new ideas and take risks. 
4 most or nearly all of the t,~achers school really try to improve their teaching: they agree 

Ext enaive or strongly agree that t~achers  are continually learning, are encouraged to morn-, and haye 
a "can do" attitude; and most or n e a r l ~  all of the t , p a c h e ~  tn, new ideas and take risks. 



98 Professional Developmen nf: arid CoIIa bora t ion: Professio~lal Mhrkplace 

Support for Change 

Tllese it,elns assess the support that teachers sense from their principal and colleagues for chailge 
in t-he schoot. 

Teachers agree that rtt thls school: 

changes (do mt] involve only a few teachen 

we recerve aaequale proless cmal development for changes we introd~ce 
changes galn wppon among teaenen 

the principal supprls and enmurages leachera !a take r i s k  

the principal s wl ling to make cnanges 
changes rece ve shoblg support from me prirc~pal 

tne principal enmurages teacners to try new i n s w r a a l  mehods 
. .  . 

Number of Twehers Responding: 28 Percent of Teachers Endorsing Each Statement 

Your Schwl + Systemwide. Average 

O n  the next page. you will find a frequency distribution of responses to  the Support for 
Change scale. Tbe scale is created by combining all responses to the survey questions shown 
above. 

The frequency distributiorl tells you what p e r ~ e i ~ t  of tecwhers have scores that fall into four 
different categories. Tlzese four categories are defined in detail in the t,ahle below the graph. 
hsponses from your scllool arc in the center chart. You can compare the responses in your school 
to the bottom quartile schools (the lowest 25 percent) on the left and the top quartile schools ( h e  
highest 25 percent) on the right, 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Teachers in the top quartile of scllools on this scale feel a great dedl of support, for change. 

Eight,y-five percent of teachers report strolig or nioderate support. Teachers' views in the bottom 
qt~artile schools are much more mixed. ,ilthough almost half of teachers report strong or 
mode rat,^ support. slightly more than half (52 percent) describe minimal or no support. 



Millard Fjllmore Scl~uol 

Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and to  Low-Rated Schools on Support for Change. 

Teachers In 
Bottom Quartlle Schools 

Teachers In 
YOUR school 

Teachers in 
fop Puartlle Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Catcgory I11 t,hi!: school: 

1 teachers disagree or strongly disagree with all iterns on the scale. 
None 

2 some teiu:Il~rs agree and some disagree that t h ~  principal encourages thrtn to try new 
Minimal methods arid is ~villing to make chmigm. mri that rhangs introduced at the school receive 

strong suppori from the principal: they disagree tliat, tlie principal enrollrages trxhers to 
take riqks. chang~s introduced at rhc scllooI gain support among tracl~ers, adequatt, pro- 
f~ssinnal development is prmided for rhanges that are made, and changrs in%-01r.e many 
teachers. 

3 teachers agree or strongly agree that the principal mt:ouritEl;rs them to try new mehods 
Moderate arid is willing to  make changes and that cchitnges introduced at the school receive strong 

support frotn the principal: they agree that the principal pncouragcs t~itchers to take risks. 
changes introduced at ~ I I P  school gain support among rrachers. drquate prof~ssional der~~l-  
opment sltpport is  provided for changes, that arc ma&, and changes introduced at the school 
~ n r o l r ~  many teachers. 

4 t ~ a c h ~ ~ s  strongly agree that the principal Pncoliraps them to try nrw methods. is willing 
Strong to  make changes. encourages t,eachers to take risks. changes introduced at the srhool rrceivr 

strong support, from the principal arid gain support among teachers, and that adequate 
profesrional developnient support is provided for d~anges that are made: they agree that 
rhitnges introduced at tlw school involve many teachers. 



100 Prof~ssional D ~ v e l o p ~ n e ~ ~  t and Collaboration: Professional Developmen 1; 

Access t o  New Ideas 

This scale i~ldicates t,he extent to which t,eadlers participate iu professional developllient activities 
and gain exposurc to new ideas. 

At least twiea this school year, I have: 

attended professional W n p r n e n t  acthifies sponsored by CTU 
I + 

attended workshops w cwrsas sponsored by CPS * 
taken dlegeluniversw murses retathe to improving my sehocrl 

participatad In a network wifh teachers wkide my 
d~scussed wmwlumlinst~ction matters with outs& group 

+ * 

N u m W  of Teachers Resp&dlng: 26 P e w  d Teachers Endorsing Each Statement 

Your School + Systemwide Average 

The six items above do not form a scale like most other measures in thjs report. Therefore. we 
asp not able to provide category breakdowns for responses to these questions. 
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102 Professional Development and Colb horatoion : Prof~ssional Development 

QuaIity Professional Development 

T11e quest,iorls on this scale asked teachers how rnucli their professional development experiences 
helped tAe1r1 work with others to reach school goals. 

My professional development experiences: 

have Included oppwtunities to work wilh t ~ c h e r s  from other achwls 4 

changed the way teachers talk a h t  student8 In this &mi 4 

imludea opporb~nihes lo tnind about, try. walAe new ideas 
shnteo a.cpoacnes to teacnlng on the school 
he pea my schoo's stafi work bener togemer 

awressed tne needs of sl.ch1s In my c,ass~own 
deepened my urdwstandng of the subject matter 

heped me -nderstana my sldnts better 
haw ~ e e n  s-earned ana cohererdf focused 

cnmudsd opportln t es to work w th mllewes In my shoo 
led me m make changes n my teachlng 

20% 4#% 60% m 1m% 

Number of Teachers Responding: 26 Percent &Teachers Endorsing Each Statwnent 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of respouses to the Qualitmy 
Professional Development, scale. The scale is created by combining all responses to the slirvcy 
questions shown a b n v ~ .  

The frequency distribution tells you what percent of tjexhers have scores that fall into four 
different categories. These four categories are defined in detail in t,he table below the graph. 
Responses from your school are in the center chart. You can compare the responses in your sdlool 
to the bott,om quart& schools (t8he lowest 25 percent) on the left and the top quwtile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
En t8he top quwtile schools, the most prevalent rating is that the quality of professional 

clevelopmcnt activities is high. Another 21) percent give very high ratings. Fewer teachers in the 
bottom quartile schools give high ratings (46 percent) and very high ratings ( 6  percent). Nearly 
haIf rate the quality of professional development ION. or very low. 



Millard Fillmore School Ins 

Comparing Responses in Millard Fillmore School 
to  High-Rated Schools and to Low-Rated Schools 

on Quality Professional Development. 

Teachers In 
Bottom Quartlle Schoolm 

Teachers in 
YOUR schwl 

Teachers In 
Top Ouartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition OF Categories C h a r t e d  Above 

Category In this scliool: 

1 teachers disagree or strongly disagree that t,heir professional development experiences 
Very low I V ~ P  close]!: connected t o  the SIP, Ipd t,o changes in their teaching. provided opportiinities 
quality t o  wurk nit11 colleagues. or pro\-id~d a deeper understmding of the subject mat,ter: t h ~ y  

strongly disapee that it shii't,ed their approach to teaching, iucluded enough time to  
think ahol~t  and judge the new ideas. or provided opportunities to ~x-ork m-ith teachers from 
other schools. 

2 some teachers agree ant1 others disagree that tI1eir professional d~veloptneut exp~riences 
Low quality werP closely conrlect,~d to the SIP; teachers disagree that it led to changes in their t,eaching. 

provid~rl opportunities to work n-ith rolleagu~s, or helped them understand their stndems 
I~~t te l . ;  tbcv disagree or strongly disagree tAhat it sllift,erl their approach to teaching, 
included enough time to think about and j11dg-e the nerv ideas. or provided opportunities t,o 
work with teachers from other schools. 

3 teachers agree that their prof~ssional dpvelopment, experiences were closely coiillrcted to  
High quality their SIP. provided opportunities to umrk wit11 other coll~agues, wre sustained and focused, 

helped them understand their subject rnatter better, addressed students' needs. and included 
enough time to think about and judgr t,hp new ideas: some agree and others disagree that 
it proridcd opportunities t,o work wit11 teach~rs from other wlioals. 

4 beathers strongly agree that their professional development experiences were closrly con- 
Very high n e r t ~ d  to their SIP, provided opportunities to work with other colleagu~s, were slist,aincd 

quality and Focused. arid addressed students' needs; they agree or strongly agree that it shifted 
their approach to teaching, included enough time to think about and judge the npw icleas. 
and provided the opportanitv to work nit,h teachers from other schools. 



104 Professional Development m d ColIahora t ion : Professionai Development 

'Uncoordinated Professional Development 

In t,his scale, higher scores are more negative. The scale shows the extent to which teaclit3rs rate 
professional development activities as urlcoordinated and lackillg follow-lip. 

Teachers agree that: 

pfes~ iona l  dmbpmmt experiences advocated practices I don't b e l i e  
teachws are IeR on their own to seek OUf professimat dwebpment 4 

mDst professional development 

20% 4G-h 60% I a% 1- 

Number of Teachers Responding: 26 Pe- d Teachers Endorsing Each Seatement 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Uncoordinated 
Professional Development, scale. The scale is created by cornt~ininig dl responses t,o the survey 
questions shown above. 

Tlze frequency distribution tells you what percent of teachers have scores t8hat fall into four 
different catt:gories. These four categories are de6ned in detail in the table below the graph. 
Responses from your school are in the center chart. Yoti can compare the responses in your school 
t,o the bottom quartile scl~ools (the lowest 25 percent) on the left and the top quartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
The top quartile schools on this %:ale are the most negative. Nearly half of the teachers rate 

professional development activities as very uncoordinated or uncoordinated. 111 the bottom 
quastile scl~ools where there are more favorable ratings. 78 percent of teadlers rate their 
professional development a coordinated or very coordinated. 



Comparing Responses in Millard Fillmore School 
to  High-Rated Schools and t o  Low-Rated Schools 

for Uncoordinated Professional Development. 

Teachers in 
Bottom Puartlle Schools 

Teachers In 
YOUR school 

Teachers In 
Top Puartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Teachers in Each Category 

Definition of Categories Charted Above 

Category T ~ a c h ~ r s  in this sc11uol: 

1 disagree or strongly disagree with all irenls on this sralra. 
Very 
Well 

Coordinated 

2 disagree with all itpins on this scale. 
Coordinated 

3 agree or strongly agree that niost prof~ssional developm~nt topics are offered in the school 
Uncoordinated once and not follo~r~d up; hon~ver,  some agree and sorr~e disagree that teachers rue lcft 

cornpl~tcly 011 their OWII to seek out profess~onal d~~.elopment and their professional devel- 
opment exp~rienres advocated practices t h ~ y  do not believe in. 

4 strongly agree wit11 all items 011 this scale. 
Very uncoor- 

dinated 



106 Qna1it.y Instrtrctional PI-ograrn: Student Evalrratian 

Academic Engagement 

This scale examines student interest and engagement in learning. 

Sltudents report: 

I [omy often muni me rn odes unb cbss enos (engl 
gd so nrerested in my work I don'l want to stop (eng) 
I [oon'tj often aunt me minutes urh c k s  enos (mtn) 
get so nreresled in my work I Umon'l want to stop (mth) 

I'm [noli usually w e d  with wnat we ab~dy in tnls class (mg) 
I .s,ally wk forward to class (mlh) 4 

I'm [rot] usually bored wlth whal we sb~dy in tnis class (mlh) 
h e  tapes we are studying ere interest ng ana cnallenging (eng) 

I w d  hard to do my bm in this class (eng) 1) 

I worlt hardb & my bed in this dass (mth) 

aWS 40% a% 8(1% 1W% 

Number of Studems Responding: 142 Percent af Studenta Endoralng Each Statement 

Your Schml + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Academic 
Engagement scale. The scale is created by cornbilling all responses to the survey questions shown 
above. 

The freqnency distribution tells you what percent of students have scores that fall into four 
different categories. These four categories are defined iri detail in the table below the graph. 
Respoases fronr your school are in the center chart. You can compare the responses in your sdiool 
to tbt? bottom quartile schools (the lowest 25 perccnt) on the left and the top quartile scFiools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Even in the t,op quartile scl~ools, just half of the students report high or moderate levels of 

engagement. In this group of scl~ools the most prevalent responses indicate limited levels of 
student engagement,. The bot,toin quart ile schools are markedly different although more stndent,s 
report limited or no engagement and o~ily about one-third report high or moderate engagement, 



Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools on Academic Engagement. 

Students In 
Bottom Quarlile Schools 

1 
Students In 
YOUR school 

Students in 
Top Quarlila Schmls 

1 2 3 4 I 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat.egory In this school, stadcnts: 

1 disagree or strongly disagree that they try hard t.o do their best and iind t,heir math 
None topics interesting: t h q  strongly disagree that they are not often bored in class, they are 

so interested in the work they don"t want to stop, and thev do not often count the minutes 
until class ends. 

2 agree that they try hard t o  do their brst. some agree and othms disagree that t h ~ i r  mat11 
Limited topics are i n t ~ r ~ t i n g :  how~ver, they disagree that thcy are not often bored in class. thev ilsp 

so interested in the  ~vork they don't ~ v a n t  to stop, and they do not often count t h ~  minutes 
until class ends. 

3 agree or strongly agree that they work hard tu  drh their best; they agree with the ot11rr 
Moderate itmns. 

4 strongly agree with all items on this scale. 
High 



108 Q ~iiL;lj(y 111s tr11ctionaI Program: Student Ewl !la tion 

Student Influence in the Classroom 

Th~sf: quest,ioiis measure the ar~lount of influence that, students have ill deciding classroom rules. 
class work. and assignments. 

MoH of time in this cfass: 

students m get an uriair rule changed (mg) 

the !sacher 8 s t w t s  decda tdgethw what rules will b (eng) 

the teacher & students plan together what w r k  we do (mih) + 
the teacher & students decide togelher what rules will be (mth) 

students have a say in decding what wwk WE do (mih) 
the teacher & students plan togelher what work we do {eng) 

s ! u h t s  have a say in decding what w w k  we do {eng) 
I c h  my wvn reading materials (eng) 

Number of Students Responding: 151 P e m t  of Students Endorsing Each Statement 

B 2 y q w ~ m  Your School + Systemwide Average 

O n  t; he next page. you will find a frequency di~trjbut~ion of responses t;o thc Student 
Influellce in the Classroonl scale. The scale is created by combinirig all responses to the survey 
questions shown above. 

The frequency distribution tells you what percent of students have scores t2hat fall into four 
different cat.egories. These four categories are defined iu detail in the table below the papll. 
Responses from -your school arr in the center chart. You call compare the responses in your scliool 
to the bottom quartile schools {the lowest 25 percent) on the left and the top quartile sdmols (the 
highest 25 percent) an the right. 

Here is a summary comparing top scoring schools t o  the bottom scoring schools. 
On the whole. students do not report a large amount of influence in their classrooms. In the 

Iiigllcst rated schaols. only 27 percent report extensive or modt?rat.tr influence and one-third report 
mininlal influence. In the lowest quartile of scl~ools, one-half of students report minimal influence 
and 36 percent report limited influence. 



Millard Fillmole Scllonl rns 

Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools on Student Influence in the 

Classroom. 

Students In 
Bottom auartlle Schools 

Students In 
YOUR school 

Students in 
Top Quartlle Schods 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category It1 t,his school, students reported that,: 

1 they choow their 01-11 u-riting topics OT (.lass reading never or once in a while: they never 
Minimal have a satF in dx~d ing  what work they do. plan with teachers what work they will do and 

what t,he r u l ~  will be. change an unfair rule, or choose their own math prohlpms. 
2 they choa~e their owri urriti~ig topics once in a while or most of the time: they d i o o s ~  

Limited their own class reading, haw a say in deciding what m k  ther will do. work with t,earhers 
to plan what work they will dn and what the rules will be. and sturl~r~ts in thc class cau 
change unfair rules once in a while; they can never or once in a while c l ~ o m ~  their own 
math problems. 

3 they can choose their uwn ariting topics most or all of  the time: thpy choose their own 
Moderate class reading, have a say in deciding what. work they will do, plan together wit11 teachers 

what work they will do and 11-hat tbe rules will be, and students in the  class can change a 
rule that is  unfair most of the time; they can choose their own math problems once in a 
while or most of the time. 

4 they choose t h ~ i r  oum writing topics and class reading, 11a.c.e a say in deciding what n~ork 
Extensive the>- do, plan with teachers what work the?. 1%-ill do and m-hat the rules wili he: and students 

itr thc class can change an unfair rule all of the time: and t,hpy can choose their orvrl math 
prol,lems most or all of the time. 



3 10 Q ua1.it.v Instructional Program: St udeilt Evaluation 

Support for New Students 

This measure assesses the amount of support that new st~ide~lt~s receivc from adults in the school 
(8th grade students only). 

Si,rictlg speaking. these items do not forin a scale like the others prescnt,ed in t,his report so we 
are presentirig the results somewl~at differently. The bar pap11 below shows respouses from 
students who werrt to your school for the first time laqt year. T b e s ~  stmudents indicated how many 
differelit supports tohey received to help them ad.jlist to a new school. These types of assistal~ce 
includcd: rt teacher asking ahout work. a teacher assigniizg arlotlier stmudent to h ~ l p .  a teacher 
spellding extra time. a counseIor helping the student learn st:hool rules. and a teacher or counselor 
talking about the new school. 

In the schools where new stiiclents 11oted the? most help. 32 percent marked that they 1 1 d  only 
one of the fitft? possible t,ypes of' assistance. .59 percent; noted two or more. In the schools where 
students reported the fewest types of assistance fnr new studeutts. one-tliisd said they received 
none. 38 percent said that  received one. and 28 percent marked two or more types of a.ssistance. 

Comparing Responses in Millard Fillmore School 
to Nigh-Rated Schools and to Low-Rated Schools Support for New Students. 

Students in 
bottom quartile schaels 

Students in 
YOUR school 

Students in 
top quertile schools 

nome i 2 3 4 5 none 1 2 3 4 5 none 1 2 3 4 5 

How Many Ways New Students Are Helped 
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Support for Students Following Absences 

Thesc qt~estions assess the arnount el support that st,udexlts receive from the school afi er being 
abs~nt. 

These itmis cIo not form a scale like most; others. The questions and student responses are 
sllowu below. 

The last time I came back to school after being absent: 

other s t u m  helped me catch up on the wuk I missed 

my teachers helped me mtch up on h a  wMk I missed 

I [did mi] fall bshlnd 

20% 40% 60% emi I= 

Number of Students R~pondlng: 219 Percent ol Students Endarstng Each Statenmnl 
" + . you r School + Systemwide Average 



162 Qna1it.y Ins trnc tiona,] Prograln: Student Evaluation 

Lack of Support for Failing Students 

In this scale higher scores are niore uegat,ive. Thc scale assesses the extent, to whir,   student,^ 

attribute course failure to problems wi t.1t teacliers and the work itself (8tmll grade students only). 

Part of the reason I failed my last course was because: 

be teacher diin'tcare enough 
I d h ' l  get abng wall with the teacher 

the c as9 was too bor ng 
the leacher aidn'r el me make up enough ot my work 

I didnY gat enough help from the teacher 4 

tne class was Qx hard 
Ihe teacher d h ' t  exp aln 1n ngs we I 

Nurnkr of Students Responding: 40 Percent d Students Endorsing Each Statement 

m?;$;&gm Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Lack of Support 
for Failing Students scale. The scale is created by coinlining all responses to the survey questions 
shown above. 

The frequency distribution tells you what percent of students have scores that fall into three 
different categories. These t h e  categories are defined in detail in the table helow the graph, 
Responses from your school are in the center chart. You can compare the responses in your school 
to the bottom quartile schools (the lowest 25 percent) on the left and the top quartile schools (the 
highest 25 percent,) on the right. 

Here is a summary comparing top scoring schools ta the bottom scoring schools. 
On this scale. the top scoring schools have the inost negative responses from students. 

Seventeen percent report little support far failing students. 40 report some slipport and 43 report 
strong support. In the bottom quartile schools, 64 percent report strong support, 30 percent some 
support and only G percent report little support for failing students. 



Comparing Responses in Millard Fillmore School 
t o  High-Rated Schools and to Low-Rated Schools 

for Lack of Support for Failing Students. 

Students In 
Bottom QuartiIe SEhools 

Stu&mts in 
YOUR school 

Students in 
Top Quarille Schools 

1 2 3 1 2 3 1 2 3 

Percent of Students in Each Categow 

Definition of Categories Charted Above 
- - -  -. . 

Category In this schoo1, students r~portetl that: 

1 thpir teacher did talk with them about why t h ~ y  cot an F: the remaining items mere not 
Strong reasons they failed a class. 

support 
2 their tcacher did talk with them about why they got an F: the remaining items werp part 

Some of the reason t h y  failed a class. 
support 

3 their teacher did not talk with them about n*hy they got an F: t . h ~  re~naining items riTerp 
Little important reasons why they failed a class. 

support 



114 Qudr'ty Instrr~ctional Program: Student. Evallia tion 

Evaluation of Summer School, 1996 

This scalr measures whether students believe their 1996 summer scliool expcri~nce helped trhern 
rlo l~etter in school last year (8th grade stt~rlents only). 

Student reports about the summer school they attended in 1936: 

I really learned m e  things 6 

ii was [not] a waste of time 
- 

% 4I1% 60% 80% 1- 

N u m k  of Stu&fth Re-nding: 4P Percent ol Students Endorslng Each Statement 

Your School + Systemwide Average 

On the next page, you will find a. frequency distribution of responses to the Evakuatiou of 
Surnrner Scl~ool. 1996 scale. The scale is created by combining all responses to the survey 
questions shown above. 

The frequency distribution tells you what percent of students have scares that fall into four 
different categories. These four categories arp defrrled in detail in the table below the graph. 
Responses from your school arp in the center chart. You can compare the responses in your sclioo1 
to the bottom quartile schools ( t h ~  lowest 25 percent) on the left and the top q~lart~ile schools (the 
highest 25 percent) on the right. 

Were is a summary comparing top scoring schools to  the bottom scoring schools. 
On the top scoring schools on this scale: student,s gave very high evaluations to tjheir 1996 

summer school experience. Eighty two percent of the students in these schools ra,t,~d suininer 
school very ligh or ILigh. Evaluations iu the bot,tom quartile schools are also relatively high, 
although 29 percent of students gave low marks and anot,her 10 percent gave very low marks to 
their 1996 sunlmer school experience. 



Comparing Responses in MilIard Fillmore School 
to High-Rated Schools and to  Low-Itated Schools on EvaJuation of Summer School, 

1996. 

Stud&nts in 
Bottom Quartile Schools 

-1 
Students In 
YOUR S C ~ W I  

Students in 
Top Quartlle Schods 

1 2 3 4 I 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat,gory St,udcnts in this schooI: 

I strongly disagree with all items on this scale. 
Ves y 

negative 

2 disagree wit11 all the itslris on this scale. 
Negative 

3 agree u6tli all the items on this scale. 
Positive 

4 strongly agree with all the items on this scale. 
Very positive 



l l  G Student Outcomes 

Number of Hours Spent on Homework Per Week 

On this page and the next, you will find frequency distributions of responses t o  the iterrls on 
Nnmber of Hours Spent on I-lornework, 

The frequency distribution tells you what percent of students have scores that la11 into six 
diFercnt; categories. Respouses from your school are in the center chart. You can compare the 
responses in pour sclrool to the bottom quartile schools (the lowest 25 percent) oil the left anrl the 
top quartile schools (the highest 25 percent) or1 thr! right. 

After each graph is a summary comparing top scoring schools t o  the bottom 
scoring schools. 

Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools on Number of Hours Spent on 

Math Homework Per Week. 

Students In 
bottom quartile schools 

"" 1 
Students in 
YOUR school 

Students in 
top quartile sehools 

none < 1 2 3  4 4  7-9 r ia  none < 1 2-3 4-6 7-9 310 nme < 1 2-3 4-6 7-9 >I0 
Hr Hrs H?s Hrs Hrs Hr Hrs H r s  H r s  Hrs Hn Hrs Hrs Hrs Hrs 

Hours Per Week Spent on Math Homework 

Iu the top quartile schools, 52 percent of studentus reported that they spent no time or less 
than one hour per week an math homework. A significant portion of students spend more time. 
Of these. most (28 percent) report,ed 2 to 3 hours of math homework each week. In the bottom 
quartile schools 74 percent of studer~ts reported no homework or less than one hour per week. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and t o  Low-Rated Schools on Number of Hours Spent 

on Assigned Reading Homework in Language ArtslEnglish Per Week. 

Students in 
bottom guartile schools 

-1 
Students in 
YOUR school 

Students in 
top quartile schools 

none < 1 2-3 4-6 7-9 > 10 none c 1 2-3 4-6 7-9 r10 none < 1 2-3 4-6 7-9 r10 
Hr Hrs Hrs H n  Hrs Hr Hrs Hrs H r s  Hrs Hr Hrs Hrs Hrs H r s  

Hours Per Week Spent on Reading Homework 

Students rcport, spending about as much time on reading homework as they do on rnatb 
homework. Tlie cornpxrisons between top and hot tom quartile schools are very similar. 



11 8 Student, Ootco~ncs 

Comparing Responses in Millard Fillmore School 
to High-bted Schools and t o  Low-Rated Schools on Number of Hours Spent 

on Other Language Arts/English Homework Per Week. 

Students in 
bottom quartile schools 

"" 1 
Students in 
YOUR school 

Students in 
top quartile schools 

none < D 2-3 46 7-9 > I 0  none c 1 2-3 4-6 7-9 w1O rmne c1 2-3 44 7-9 >I0 
Hr Hrs Hrs Hrs Hrs Hr M r r  Hrs Hrs Hrs Hr Hrs Hrs Hrs Hrs 

Hours Per Week Spent on English Homework 

In the tap quartile schools. 51 percent of students report uo homework or less than one hour 
per week. Like the other subjects, significant nurnbers of students do more homework. In the 
lowest, schools. the vast majority of students. 81 percent. do no hon~ework or less than one hour 
pcr week. 
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120 Studcr~t Outcomes 

Social Competence 

This scale measures students' ability to work with others. share. listen: arid mediate disputes (8th 
grade st,udrtnts only). 

Students report: 

I can always find a way to help people end arguments 

ils easy for me to make suggmhons wlo blng bDssg 
t l i n  mefully lo  what otherssay to me 

I h w  how to d~sagre  wii3wt staning a Cght 
I'm rwy pxd at wcdlng with dher students 

I'm gwd at taking turns & shanng Ihlngs wl olhers 
I'm pxd at helplng p p l e  - -- 

Number of Students Responding: 91 Parcem ol Students Endorslng Each SWtement 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Socid 
Competence scale. T11e scale is created by cotnhining all responses to the survpy questions shown 
above. 

The frequency distribiltiori tells you what percent of studentus have scores tha,t, fall into four 
cliffercnt categories. These four categories arc: defined in detail in the table below the graph. 
R~spoilses from your school are i11 thr c ~ n t ~ r  chart. You car1 compare the responses ill your school 
to tbe 11ottom quartile srbools (the lowest 25 perrent) 011 t,he left and the top quartile schools (the 
highrst 25 percent) on tAhp right,. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
Therr is very little differentiation between the highest rated schools and the lowest rated 

schools oil this scale. In both groups the most prevalent category is rnoderate social competence. 
wiih just over half of the studeuts. The top quartile sd~ools have more stndents reporting strong 
social co~npetencc and the bottorn quatile schools ha,w more students reporting weak social 
competence. 
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Comparing Responses in Millard Fillmore School 
to High-Rated Schools and to Low-Rated Schools on Social Competence. 

Students In 
Bottom Quartile Schools 

-; 
Students In 
YOUR school 

Students In 
Top PuaAle Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category Students in this school: 

1 atrongly disagree with all items on the scale. 
None 

2 disagree that they are good at helping peopl~,  taking turns, working ~ ~ i t h  other st,ud~nts. 
Weak they know horv to disagree 11,ithont stxting a fighta listen carefully to what ot.hers say, and 

find i t  easy to make suggestions without being hossy; they disagree or strongly disagree 
that they can always fmd a way to  help people ~ n d  arguments. 

3 agree that they are good at helping people, Caking turns. working with other studmts, that. 
Moderate t h ~ y  know how to disagree without starting a fight, listen carefully to what others sav. and 

r i d  it- easy t.0 make s~~ggcstions n-if.hont being bossv; some agree and others disagree that 
they can always find a way to help people enrl arp1ment.s 

4 strongly agree that they are goocl at helping people. taking turn<, working wit11 other 
Strong students, they know how to disagrre without starting a fight. listen carefully to R-hat others 

say7 and find it easy to make suggestions without beiag bossy; they agree or strongly agree 
they can alafavs fiud a .way to help people end arpirnents. 



Social Conscience 

This measure gauges studeuts' concern for others and their inclination to help solvr otllers' 
probIems (8th grade sttidents only). 

Students report: 

I should [not] just take care of myself 

problems in other parts d the woald are [a] concern of mine 

i t  Is ImpPrtam to help others In my communq 
when I seemmeone hav~ng a problem I want to help 

most pmple who ask for help are [not] lazy 
I want lo do something to help sad w Imely people 

it 1s important to work to soke problems of pwr people 

Number af Students Responding: 91 Percent ot Students Endorsing Each Statement 

Your School + Systemwide Average 

On the next page. you will find a frequency distribution of responses to the Social 
Conscience scale. TIE scale is created by combining all responses to the survey cluestions shown 
above. 

The frequency distribution tells you what percent of students have scores that fall into four 
different categories. These four categories are defined in detail in the table below the graph. 
Responses from your srliool are in the center cllart. You can compare the responses in your school 
t.0 thc bottom quartile schools (the lowest 25 percent) on the left and the top quartile schools (the 
I~ighest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
This scale shows very little difference hetween the highest rated schools arid the lowest rated 

srbools. In both groups one-haif of students indicate moderate levels of social conscience. In the 
t,op qaartile of schools, the second largest group of students report stror~g social conscience (30 
purcerlt). whereas in the bollom quartile the second largest group of students (27 percent) report 
weak social conscience, 



Comparing Responses in Millard Fillmore School 
to  High-Rated Schools and t o  Low-Rated Schools on Social Conscience. 

Studenta In 
Bottom Ouartile Schools 

Students in 
YOUR school 

Students In 
Top Quartlle Schools 

1 2 3 4 1 2 3 4 1 2 3 1 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Cat.egory Students in this school: 

I strongly disagree with all items on the scale. 
Name 

2 disagree tha t  they want to help sat1 or lonely people. it is important t o  solre the problems of 
Weak poor people. people who ask for hell) are not lazy, they want to  help people having problems, 

and problenis in the n-orld are a colicern of theirs; they disagree or strongly disagree that, 
they shoulcl think of others md not just l ~ t .  othms take care of therns~lv~s .  

3 agree that they 1va112, to help sad or lonely peoplr, it is important to solve the problcrus 
Moderate of poor peopl~.  that  peoplc u-ha ask for help are not lazy, they want to help peoplc having 

probl~ms, and problems In the world are a concern o f t  heirs: ho~vet.er. some amee and others - 
disagree t h a t  they shoilld think of ot,hers and not just let others take care of themsdves. 

4 strongly agree that they want to help sad or louelr people. it is important to s o l v ~  tlip 
Strong problcms ol' poor people, that people who ask for help are not l u y ,  they want to help 

peoplc having problems. aud problems in t h e  world are a conrern of theirs: they also agree 
or strongly agree that they should think of others and not just let others take rare of 
chemselv~s. 



Liking School 

This scale assesses how students feel about their school and their commitxne~lt to going therc. 

Students report: 

I'm glad b get hback tn s c h l  after summer vacation 4 

I'm [not] bwed in schl 4 

I usually bnkfomrardm s e h d  + 
I [don't] wkh I dldnY have togom schwl + 

Numbr of Students Respndlng: 252 Pereent of Students Endorsing Each SMtement 

L.- ' ' , -1 your School + Systemwide Average 

On the next page. you will find a frequency distribution of rcrspoilses to the Liking School 
srhale. The scale is created by combining all responses to the survey questions shown above. 

The freqliencg distributiou tells yo11 what percent, of students have scores that Call into four 
different categories. These four categories are defined in detail in the table below the graph. 
R.csponses f ro~n  youi~~ school are in the center chart. You can compare the responses in yaw school 
to the bottom quartile scllools (the lowest 25 percent) on the left and the top quartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to  the bottom scoring schools. 
In tbhe top rated schools on this scale, 72 percent of students report, strong or moderate levels 

of liking school. In the lowest schools, 56 percent of st-udents have strong or moderate liking for 
school. but 32 percent report limited liking and 12 percent no liking for school, 



Comparing Responses in Millard Fillmore Scllool 
to Riglr-Rated Schools and to Low-Rated Schools on Liking School. 

Students in 
Bottom Quartile Schools 

1 
Students In 
YOUR a~~hool 

Students in 
Top Quartlle Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

Definition of Categories Charted Above 

Category Students in this school: 

1 strongly disagree wilt1 all iterris on this scale. 
None 

2 disagrce that they cfo not want to go tc~ a different scirool, they do iiot ob,ject to going 
Limited t o  school. they  usually look fosivard to school, artd they are not Lored in school; however. 

they disagree t o  strongly disagree that they are glad to returii to schooL from summer 
rxatlori 

3 agree that they do not want to go to a different school, the19 do not object to going t,o 
Moderate school. the?. usually look fora*ard t,o school. anrl thev arc not b o r ~ d  in school; l~owev~r,  some 

agree and otl~crs disagree that they are glad t.o return t o  school from summer vacation. 
4 strongly agree that they do not, warit to go to a differ~nt school, they do not object to 

Strong going to sc11ool. the>- iisualIy look forward t,o school. and they are not bored in school; the!- 
agree or strongly agree t,hat they are glad t o  return to school from summer mcatiou. 



126 Student Outcomes 

Self-Efficac y 

This mexurc gauges students' confidence in their academir a1,ility. 

I agree that: 

pt I IIY hard, I can understand most of my class wrk] (mib) 

p I by hard, I can understand most of my c laswrk]  {mg) 

I 
I'm cenain I can master theaklllstaught in this class (mth) 

can acl even the namest W O ~ K  in c ass 1 try (mm) 
'm cena n I can master Ihe slti s ta.ght in thsclass (eng) 

I can ck better work tnan I'm dang now (mtn) 
wtn em@ time. I can do a good ,OD on all my worlc (mtn) 

I can do even the hardest wMk in class if 1 try (eng) 
with enough time, I can do agowl jobon all my wuk (eng) 

I mn & betler work than I'm doing nwv (mg) * 
I care 11 I get a bad gaoe n this c ass (mlh) 
care 11 I get a bad graae n this c ass (eng) 

2D-A do% 6% BOX lML* 

Numbr ol Students Responding: 157 Percent of Students Endorsing Each Statemant 

y 3 , y  Your school + Systemwide Average 

On the next page, you will find a frequency distribution of responses to the Self-Efficacy 
scale. The scale is crcated by combining all responses to thc survey qliestlions shown ahovt:. 

The frequency distribution t,ells you what percent of students have scores that fall into four 
different cat,egories. These four categories are defined in dctail in the t-able helow the graph. 
Responses from your school arc in the center chart. You can compare the responses in your school 
to tht: hottorn quartile schools (the lowest 25 percent,) on the left and the top quartile schools (the 
highest 25 percent) on the right. 

Here is a summary comparing top scoring schools to the bottom scoring schools. 
For t,he most part. students report relatively high levels of self-efficacy. In top quartile 

schools 80 percent have very high or high levels. Tn the bottom q~iartile schools. two-thirds nf 
st,~ident,s describe very high or high self-efficacy. In this lower group. there are more students with 
rnilrirnal self-efficacy and fewer students reporting wry  high self-efficacy. 



Millard Fill~nc~rc! School 127 

Comparing Responses in Millard Fillmore School 
to  High-Rated Schools and t o  Low-Rated Schools on Self-Efficacy. 

Students In 
Bottom Puartiie Schools 

>m% 1 

Studems in 
YOUR school 

Students In 
Top Quartile Schools 

1 2 3 4 1 2 3 4 1 2 3 4 

Percent of Students in Each Category 

DefinitTon of Categories Charted Above 

Category In t,his school. stuclent,~: 

1. disagree or strongly disagree that they carp if they get bad grades, car1 do better the11 
Low t h w  are non.. and can do a good job if they have enough time; t h ~ y  strongly disagree 

that t h ~ y  can do tlip hard~st work if they try, can master certain skills. and undrrstancl ail 
c l a s  work if they t r y  t~artl. 

2 somp students agree and somp disagree that t h y  carr if they get had grades and can do 
Minimal better than they are nor ;  they disagree that they car1 do a good job if the? have enough 

time. c m  do the  hardest work if t h ~ y  tried, and can do brtter than they are: they disagree 
or strongly disagree that thw cat1 master the skills taught in CIS< and nduidersttand all 
class work if they t,ry hard. 

3 agree or strongly apes that they care if they get bad grades it1 class, can do h e t t ~ r .  than 
High t h ~ y  are no=-. aurl call do a good job if they have enough lime: they agree that they c m  do 

t 1 1 ~  hardest work if they try and we certain they can master the skills taught in class; some 
agree and others disagree that they can understand all class work if thev try hard. 

4 strongly agree that, thm. care if they g ~ t  had grades in class, can do better than thry a r e  
Very high now, call do a good job if they have enough timc. can dcr the hardest work if they try. and 

are certain they can mastw t,he skills taught in class: they agree or strongly agree that 
they can understand all class work if the? try hard. 
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